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Editor’s Introductory Comments

I wrote this quick reference manual because I wanted a central location for all of the wonderful strategies that I’ve adapted from a variety of texts as well as all of the workshops I’ve attended through the years.  I would often see and hear teachers talking about the new creative technique they just tried, or see projects hung in the hallways; most of my staple strategies were “found” by seeing how successful they were with other teachers.  There were so many creative and motivating strategies, but I had to narrow my focus to my favorites.  This manual is a gift to the English department at L.V. Hightower High School to whom I want to dedicate with my best wishes.  I want to also thank the wonderful teachers at other campuses that I’ve taught with during my 27 years of teaching high school English and reading.    

I know that you will see many old favorites in this manual, and maybe some new gems that you can try.  I hope that you find this manual a helpful, quick and easy reference guide to help you answer the ongoing question that haunts all teachers:  What am I going to do with these students now? 

Take care,

Amanda Williamson

“Write well… think well…” Orwell
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Chapter 1:  Analytical Reading Strategies

QAR, Question, Answer, Respond, (Variations are also known as T-Notes, Dialectical Journaling, Side by Side Notes, and Cornell Notes)
(Taffy E. and Au, 2005) 

Question Answer Relationships (QAR) allows students to order ideas from their reading into “In the Book” and “In my Head” categories that facilitate prior knowledge, literal interpretations, and drawing conclusion or connections.  This is also referred to “On the Surface/Under the Surface”. During reading this thought process helps students develop analytical annotations.  After reading a selection, the student completes the following organizer and uses it to facilitate discussion with a peer, group, and/or teacher and/or develop literary criticism in a paragraph or essay. 
Annotation: The student makes notations in the text interacting with one or more of these questions/connections.  The questions in the first column are found objectives in the text (underline, highlight, made notations).  The second column is used for notations made in the margins which reflect analysis of objectives.
Chart:  In the right column, the student records observations, quotes, and literal details from the text.  In the left column, the student comments on these observations and details by forming questions, connections, and interpretations.
Sample Types of Observations

	In the Book **** (Underline text)
	In My Head***************(Marginalia)

	Right There: Literal or Figurative?

Not There:  What is missing? What is 

Confusing?


	Text to Self

	Details


	Text to purpose, affect, meaning

	Descriptions


	Text to theme or image

	Sequences, Patterns, Systems

	Purpose, Connection, comparisons

	Explanations, Paraphrases, Summaries


	Questions

	Quotes/Quotable Quotes

	 Tone/Attitude  Reaction  Argumentations


3*2*1 Strategy

(Reading Teacher Vol. 58, No 1 2004/2005)
3*2*1* is a directed reading strategy that helps students “find” their own interpretations in the text.

· Find 3 Things that you discovered and explain by using paraphrasing, quoting, and summary paired with explanation/commentary

· Find 2 Interesting Things (why?)

· Find 1 Question that you still have.

---------------------------------------------------------------------------------------------------------------------

A Four-Step Process for Writing from Reading
(Schwiebert, 2005)
Step One:  Read the text without interruption

Step Two: Annotate on the second reading (can be teacher directed, or student chosen)

Bracket what stands out to you as a reader:  image, dialogue, phrase, character etc…

In the margins jot down: questions, comments, summaries, and connections.

Step Three:  Read over annotations and highlight the most powerful thoughts and impressions from your original annotations.  This can then become content for a literary circle discussion.

Step Four:  Review your highlighted sections and annotations and identify your most intense point of response, and compose a text of your own using an image or connection from your notes. This can then be part of a writer’s notebook, or process paper.  The following writing modes may develop:  narrative, descriptive, extended definition, argumentative, or quick research.

---------------------------------------------------------------------------------------------------------------------------------
Close Reading
Close Reading is an analytical reading model used so that students can look very closely at a shorter passage in order to form an analysis.  Generally, students are given time to read the passage once, and on the second reading annotate the passage for the author’s purpose, characterization techniques, symbols/archetypes, and stylistic choices (syntax, figurative language, connotation etc…)

---------------------------------------------------------------------------------------------------------------------

Annotation by Using Highlighting Symbols

(Kirszner, Laurie G., Mandell, Stephen R.)
· Underline important ideas that you should read again

· Box or Circle repeated words, phrases, or images

· Put question marks beside confusing passages, unfamiliar reference or words that need to be defined

· Draw lines or arrows to connect related ideas or images

· Number incidents that occur in a sequence

· Set off a long portion of the text with a vertical line in the margin
· Place stars beside particularly important ideas
--------------------------------------------------------------------------------------------

Reading and Responding by Annotation
The following categories of annotation can be used to differentiate reading expectations based on student reading proficiency.  Different students may be assigned varying literary elements to respond through annotation while reading.  Through student or group conferences, the teacher can then add additional elements for students to look for while reading a passage.  Annotation assignments should be applied to short readings or chapters in order for students to have a “closer” experience with the text. Students use post-its or notations on text.  Variations on annotated text involve color coding certain elements.
Level 1:  Observe for Basic Understanding:

· Describe characters

· Determine what is happening, when and how (basic plot line) What is the conflict?

· Where? When? How? (setting)

Level II: First Impressions

· What characters impress you and why?

· What is comic/tragic?

· What is odd?

· What is profound?

· What is confusing?

· What or who do you identify with?  (Issues, ethics)

Level III:  Development of Analysis

· Start to trace patterns

· What are character motives?

· What is the style of writing?

· What images are present and what tone is created?

· Symbols, metaphors, analogies, motifs

· Mark “Stand-out” passages and quotes

· How does the author organize his/her ideas? Flashbacks?  Foreshadowing?

Collaborative Annotation

Collaborative Annotation is a strategy used with pairs/groups of students to aide in deeper understanding of a close reading, poem, or shorter text.  It is basically “shared annotations”.  Every student pair/group annotates an assigned passage.  The teacher may or may not direct students on what to annotate for the first time.  Papers are then passed/switched and the partner/group member goes back to annotate the text for additional ideas that the first student did not see.  Partners/groups then have a discussion on the annotations, further adding new idea/connections to their papers. Colored pencils/ pens or different highlight markers can help to distinguish the ideas.

-------------------------------------------------------------------------------------------

Tiered Graphic Organizers

(The Reading Teacher. Vol.  59, No. 3, November 2005)
Tiered Graphic Organizers help teachers to be “matchmakers”.  Teachers develop tiered organizers to match with appropriate students and/or groups.  Bloom’s taxonomy can help to aide in the development of organizers.  Here are some examples using the objective of drawing conclusions:

Tier 1 Graphic Organizer:  Conclusions

Name ____________________  Date ______________________

I will read page _________________________ , paragraphs ____________________.

	From this passage, this is what I know for sure:


	From this passage, what questions do I have?

	After thinking about the above information, the following discoveries can be concluded ( use an example from the story to prove your answer)


	


Tier II:  Drawing Conclusions

I will read page ____________________, paragraph _______________

	From this passage, this is what I know for sure:



	After thinking about the above information, the following discoveries can be concluded: (use a quotes from the text to justify your answer)



	Considering the above information, what connections can be made to your own experience or knowledge; any current events or topics also relevant?




Tier III:  Drawing Conclusions

I read page _________________________, paragraph _____________________

	From this passage, this is what I know for sure:



	After thinking about the above information, the following discoveries can be concluded (use text quotes to justify your response):



	Considering the above information, what connections can be made to your own experience, reading, historical relevance, current event and/or pop culture? What implications does this have for the future? 



	What patterns of author’s style are emerging from this selection?  (use of figurative language, use of imagery, use of strong verbs, use of repetition etc…)




------------------------------------------------------------------------------------------------------------
Written Conversations 
(Harste, Short, and Burke, 1988)


Partners using this strategy “talk” about literature by carrying on a conversation with each other in writing.  After reading a portion of the text, readers address their response to their partner.  The two then exchange their notes and respond to each other’s writing.  They should try to make meaning of the piece through questions, comments, discussions of likes, dislikes, personal connections, etc.  The written conversations can serve as an excellent precursor to paired, small-group, and class discussion.  This is very similar to shared annotation, and note share.
The Most Important Word

(Padak 1992)
After reading a passage/poem, students select what they think is the Most Important Word.  The student then has to explain the reasons why they think this particular word is the most important.  Students can then debate and defend their choice, illustrate their choice, create a “class list” of choices etc… This word may also be a spring-board to free-writing and/or connections to other texts, current events, narratives etc…

5 Star Quote

5 Star Quote is done the same as The Most Important Word, except students select a quote that they think is the most important for the selection.  

---------------------------------------------------------------------------------------------------------------------------------

SSR (Sustained Silent Reading)

SSR is a proven strategy to students to gain reading endurance.  Teachers direct students to read for a given timed period (usually doesn’t exceed 15-20 minutes). Students read self selected literature or assigned fiction uninterrupted.  The teacher monitors the reading focus of students and records concentration levels on a student roster or rubric.  Students who wander away from the task have points taken away. Usually students follow up SSR with a class discussion, short written connection, and/or reading comprehension strategy.

---------------------------------------------------------------------------------------------------------

SQ3R

SQ3R is a popular reading and study strategy for students who are reading nonfiction or informational text such as a textbook.  This anagram takes students through the following steps to help them organize and remember the information that they are reading:

S = Survey.  Students skim the text looking for chapter titles and subtitles to acquaint themselves with the overall main ideas and topics

Q = Question.  Students form questions about the topic based on the quick scan of main ideas before reading the detailed written explanations

R = Read.  Students read the textual information. Annotation is suggested.

R = Recite.  Students go back and recite out loud main points and details that they remember

R = Review.  Students go back into the text to review main points and details.

Quick Face

Quick Face is a way to annotate using facial symbol expressions to denote tone, mood, attitude, or reader engagement.  Students draw smiley faces to indicate shifts in the margins of the text:
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--------------------------------------------------------------------------------------------------------------------------------
Think Aloud Strategy 
The Reading Teacher, Vol. 59, No. 3, November 2005

Think Aloud is a very simple strategy that improves reading comprehension.  Students pause after a short reading selection and ‘think aloud” answering the following questions.  In the KWL version, students write their responses in a chart form that then can become a short analytical piece of writing instead of talking the information out orally.   It can be used as a solo, or paired activity:

Step 1:  Read a short selection of text

Step 2:  What do I know for sure?

Step 3:  What did I learn?

Step 4:  How did I figure this out? Conclusion or assumption (evidence or quote)

Step 5:  What is missing?

Example Passage for analysis: Excerpt from The Hand, Sidonie-Gabrielle Collette
She turned her head a little on the pillow and looked at the hand lying there next to her. The sound of a passing car pierced the silence with a shrillness that seemed luminous.  The sleeping man did not wake, but his hand, offended, reared back and tensed up in the shape of a crab and waited, ready for battle.  The screeching sound died down and the hand, relaxing gradually, lowered its claws, and became a pliant beast, awkwardly bent, shaken by faint jerks which resembled some sort of agony.  The flat, cruel nail of the overlong thumb glistened.  A curve in the little finger, which the young woman had never noticed, appeared, and the wallowing hand revealed its fleshy palm like a red belly.

“And I’ve kissed that hand!... How horrible!  Haven’t I ever looked at it?... “Oh!” cried the young woman.

Student’s response:  I know that this is the first time the narrator has really looked at her man’s hand to see it as revolting.  She wakes from her sleep and her eye focuses on his hand. She describes the hand as a “crab” and a “beast” which helps me to learn about her perspective of the vulgar nature of the hand lying beside her.  From the selection, it is hard to know how long the girl has been with this man.  I make the assumption that because she is “young” that she may also be naïve.  By making this discovery of the ugly hand, her love is no longer blind.   She “cried, How horrible! Haven’t I ever looked at it?”  Will she stay with him?  Can she overcome the beast-like hand? This information is missing from the selection, but I hope that she can overcome her superficial obsession with his hand.

KWL

The KWL graphic organizer helps students to track their reactions and analysis of text.  The classic KWL  Chart looks like:

	What I Know


	What I Think, but not for sure
	What I Would Like to Learn


------------------------------------------------------------------------------------------------------------

Spirit Reading

Spirit Reading is an oral reading strategy.  The first student starts reading.  Then at a paragraph, or page break, the student stops and “the spirit of reading”, or “spirit of English” is then supposed to move the next person to read.  This allows for uninterrupted reading of a text so that the teacher does not have to keep assigning students to read. This s a good way to give “extra credit” points to volunteer readers.  The down side is that reluctant readers rarely join. 

Spirit reading can also be used as a forum for students to read their original student writing. A good idea is to have the students write a descriptive paragraph about a topic or image, or write a section of a story plot, and then have students read their writing in a spirit reading.  

------------------------------------------------------ --------------------------------------------------------------------------
Story Mapping
Story mapping helps students visualize literary and/or rhetorical choices that a particular author makes when writing.

1. Read the story

2. Discuss what happened in the story or reading passage and the student’s reaction to it.  Discuss the setting, characters, conflict, and solution.  A teacher may choose to focus on one element only.

3. After discussion, each student gets a piece of paper

4. Have the students fold the paper in half lengthwise, then twice widthwise, to make eight rectangles

5. In the first rectangle, have the students write the title and author of the story

6. In the following rectangles, have the students write/draw the characters, setting, plot, and solution.  A story element may take more than one rectangle.

7. The teacher can direct students about what story elements to emphasize and whether illustrations, or quotes are required in the squares

8. Use several story maps to compare elements across authors, genres, and literary time period.

CASPER

CASPER is an acronym to help students analyze fictional literature or narrative:

C = Character

A = Action

S = Setting/symbol

P = Plot

E = Evaluate

R = Respond

----------------------------------------------------------------------------------------------------------

Literature through Discussion (LTD) also known as Literature Circles, Socratic Circles, Fishbowl, Circle within a Circle.

Literature through Discussion is an integrated analysis strategy for reading that incorporates written, oral, and interpretive listening skills.  Students are a given a few open-ended questions to answer over a reading, or asked to annotate a given close reading.  The later in the period, or the next class, students are placed in groups by question to discuss their observations and opinions.  In an LTD format, one group at a time goes into the middle of the room (an inner circle/fishbowl).  Student discussion over the topic takes place.  The teacher keeps record of the number of responses, and types of responses students contribute.  This record becomes part of the overall LTD grade.  The audience, or outer circle, is required to write down a specified amount of new “star” ideas.  This listening skill as reflected in their notes is also part of the overall grade.

Example LTD Rubric:

	
	
	
	
	

	Written responses
	0     10     12

Not done; incomplete; no text support
	15      18      20

Vague; unclear; lacks relevant text support and or tie to topic
	22       25      30

Topics are completely developed; support is clear; ties are made
	32      35     40

Insightful commentary used; text support is clear and relevant

	Group Discussion
	0      10     15

Did not participate; repeated comments from others; did not add any new observations to the discussion
	20     22     25

Limited participation; Limited interaction with other student’s observations


	28   30     35
Good discussion and participation; text references and connections/ties were established, posed questions to the group

	40

Fully participated with leading comments; insightful observations supported by text



	New notes added with observational comments/ties
	0             5

Vague and incomplete notes
	10         15

Notes complete
	20

Notes complete with observational ties and commentary
	

	Total
	
	
	
	


Socratic Seminars
Taken directly from:  http://www.studyguide.org/socratic_seminar.htm

Background

The Socratic method of teaching is based on Socrates' theory that it is more important to enable students to think for themselves than to merely fill their heads with "right" answers. Therefore, he regularly engaged his pupils in dialogues by responding to their questions with questions, instead of answers. This process encourages divergent thinking rather than convergent.

Students are given opportunities to "examine" a common piece of text, whether it is in the form of a novel, poem, art print, or piece of music. After "reading" the common text "like a love letter", open-ended questions are posed.

Open-ended questions allow students to think critically, analyze multiple meanings in text, and express ideas with clarity and confidence. After all, a certain degree of emotional safety is felt by participants when they understand that this format is based on dialogue and not discussion/debate.

Dialogue is exploratory and involves the suspension of biases and prejudices. Discussion/debate is a transfer of information designed to win an argument and bring closure. Americans are great at discussion/debate. We do not dialogue well. However, once teachers and students learn to dialogue, they find that the ability to ask meaningful questions that stimulate thoughtful interchanges of ideas is more important than "the answer."

Participants in a Socratic Seminar respond to one another with respect by carefully listening instead of interrupting. Students are encouraged to "paraphrase" essential elements of another's ideas before responding, either in support of or in disagreement. Members of the dialogue look each other in the "eyes" and use each other names. This simple act of socialization reinforces appropriate behaviors and promotes team building.

Pre-Seminar Question-Writing:
Before you come to a Socratic Seminar class,  please read the assigned text (novel section, poem, essay, article, etc.) and write at least one question in each of the following categories: 

I. WORLD CONNECTION QUESTION:
        Write a question connecting the text to the real world. 

        Example:  If you were given only 24 hours to pack your most precious
belongings in a back pack and to get ready to leave your home town, what
might you pack?  (After reading the first 30 pages of Night).

II. CLOSE-ENDED QUESTION:
Write  a question about the text that will help everyone in the
class come to an agreement about events or characters in the text. This
question usually has a "correct" answer.

Example:  What happened to Hester Pyrnne's husband that she was
left alone in Boston without family?  (after the first 4 chapters of The Scarlet Letter).

III. OPEN-ENDED QUESTION:
Write an insightful question about the text that will require proof
and group discussion and "construction of logic" to discover or explore the
answer to the question.

Example: Why did Gene hesitate to reveal the truth about the
accident to Finny that first day in the infirmary? (after mid-point of A Separate Peace).

IV. UNIVERSAL THEME/ CORE QUESTION:
Write a question dealing with a theme(s) of the text that will
encourage group discussion about the universality of the text.

Example: After reading John Gardner's Grendel, can you pick out its existential elements? 

V. LITERARY ANALYSIS QUESTION: Write a question dealing with HOW an author chose to compose a literary piece.  How did the author manipulate point of
view, characterization, poetic form, archetypal hero patterns, for example?

Example: In Mama Flora’s Family, why is it important that the
story is told through flashback?
Bookmarks

A good interactive reading strategy is to use teacher made bookmarks for students.  Designed on bookmark sized strips of paper, these bookmarks can prompt students to interact with the text, or remind them what they need to be taking note of while they read.  Bookmarks may just simply give a reading schedule, or a list of assignments and/or reading pages as well as dates for completion.  Bookmarks can utilize other strategies in this guide by putting the strategies such as CASPER, or 3*2*1, or KWL. Teachers can laminate them, or have students make notes as they read.

Examples of Bookmarks:



[image: image3]
---------------------------------------------------------------------------------------------------------------------

Sociogram
Sociogram is an activity that students use to create a visual representation of the relationships among characters.  The central character in a work is placed at the center of a page/board/butcher paper sheet and all the other characters are placed around him/her; spatial relationships, size, shape, color, etc. are all used to represent their relationship to one another. Quotes and/or illustrations of symbols may be placed by characters as well to justify the placement on the page.  Sociograms may be used to show the shift in power, or influence of a character as the work progress.  Do a Sociogram at the beginning and at the end.  What has changed?  Why? 

Reading Notebook:  Ten Ideas for Writing from Reading

(Schwiebert, 2005)
Idea #1: Converse with specific points in the text that strike you. Agree, disagree, question, comment, joke, continue a point
Idea #2:  Write about any personal connection you have with the reading

Idea #3:  Write a letter to the author and/or a character

Idea #4:  Write an imaginary interview with the author and/or a character

Idea #5:  Compose a prequel or a sequel to a story

Idea #6:  Rewrite a text from a point of view different from that presented in the original text

Idea #7:  Rewrite a piece of text into another genre

Idea #8:  Borrow on and incident or theme from a work to write a piece of your own

Idea #9:  Cast your own original work in the same genre, form, or structure

Idea #10:  Create an obituary, introduction at a formal speaking event, autobiography, or life map of a character, fictional or non-fictional

---------------------------------------------------------------------------------------------------------------------------

RAFT

RAFT is an acronym that stands for Role, Audience, Format, and Topic.  RAFT may serve as a creative writing assignment, or an assignment that lets students creatively recast a literary work into a variation.  The teacher typically develops a chart that students then choose from each RAFT category to write their original work.  RAFT easily works into group activities. Like the Kapln “Think Like A…” it easily allows students to see a situation from varying perspectives and/or stereotypes/archetypes.
Sample Chart:

	Role

Writer

Artist

Character

Scientist

Adventurer

Inventor

Juror

Athlete

Grandmother
	Audience

Self

Peer Group

Government

Parents

Other character TBA

Committee

Jury

Fans

Women/Men/Children
	Format

Journal

Editorial

Brochure

Interview

Video

Song

Cartoon

Commercial

Letter
	Topic

Issue of the day

Topic related to theme

Historical relevance

Change

Conflict

Problem/Solution


Conversations across Time
(Armstrong Carroll)
The Conversations across Time strategy allows students to understand the feelings and perspectives of characters or historical figures from several pieces of literature.  It helps to bridge the gap from the past to current times so that the student can find a personal connection to the character, speaker, and/or historical figure.  This is also an excellent synthesis strategy to get students ready for the current SAT argument question.  

Students complete a graphic organizer recording their opinions on how a character, speaker, and/or historical figure would respond to a central question.  Students must justify their responses with quotes or text references.

Sample organizer for Conversations across Time:



[image: image4]
15 Top Literary Themes

The following list of literary themes can help both teachers and students pose questions, aide with discussion, and lead to a wealth of interdisciplinary and cross-text connections.  Connections can be grouped across a unit, or used for the year to focus instruction on a central question. These also make wonderful prompt ideas for writing!

Most Prevalent Literary Themes:

· Quest for Truth and Understanding

· Coming of Age

· Denial of Truth

· Facing Adversity, Conflict and Change

· Social Justice

· Utopia and Dystopia

· Chaos and Order/ Good and Evil/ Karma

· The American Dream/ The Pursuit of Happiness/Freedom

· Identity

· Keeping Secrets
· Man’s destructive nature
· Creation

· The Human Condition of --------------

· Illusion versus Reality

· Nature’s Balance

· Love and Sacrifice

· Facing Prejudice/ Social Outcast/ Misfit

· Actions and Consequences

· Prideful Downfall

· Lover Scorned

--------------------------------------------------------------------------------------------------------------------------------
Think like a….

(Kaplan, 2000)
This reading activity focuses the student on literary elements by having them “think like a” certain disciplinarian.  Students focus on a certain perspective of reading and this helps students locate and discuss certain analytical elements.  Different readings may have different disciplinarians to assign.   Sometimes these can be individual assignments for literary journals, or they can be the basis for group discussion and presentations.  Essays are then chosen from the works.  

Think like a:  HISTORIAN:  look for historical descriptive references or items which create images and enhance the story.  Why are these items significant? Make a list or draw a timeline

Think like an:  ARTIST:  look for references of color and description of landscape that create images and enhance the story.  Why are these colors significant?  Are they symbolic? Create a color wheel using these colors and analyze their relevance to the text.

Think like a:  PSYCHOLOGIST:  look for character motivation and “internal struggles”.  What problems do they face and why? Create a “diagnosis”.  What kind of psychological help do they really need?  Write a prescription. 

Think like a:  WRITER: how does the writer use structure, similes and metaphors to create images and tone in the story? Create an image chart or illustrate selected quotes
---------------------------------------------------------------------------------------------------------------------------------
DIDLS

DIDLS is an acronym to help students locate author’s stylistic choices that help to add meaning and feeling to a passage.  It is a popular method to help students locate/annotate for  the devices that the author uses to develop tone.

D:  Diction

I :  Imagery

D:  Details

L:  Language (figurative)

S:  Syntax

-----------------------------------------------------------------------------------------------------------
Café Squidd

(Armstrong-Carroll)

Café Squidd is an activity developed by Armstrong Carroll to help students make choices about analyzing literature.  This is a good annotation strategy.  After reading a story, or passage, ask students to create the Café Squidd menu.  Tell students to choose several items from the menu to discuss in an analysis.

Steps:

1. Students fold a large piece of colored paper in half

2. On one side write in large script the letters C-A-F-E vertically down the page

3. On the right hand side write the letters S Q U I D D

4. Next to each letter write the technique that letter represents.

C = Comparisons

A = Anecdotes

F = Facts

E = Examples

S = Statistics

QU = Quotes

I = Illustrations

D = Details

D = Descriptions
AQUI/CEI
AQUI is an acronym to help students order a written response over an Open Ended Question posed following one or more reading selections.  This strategy became popular after the TAKS test put reading response writing as part of the reading assessment. While this produces formulated responses, it is a starting point that the teacher can then help students develop authentic writing through following through with a process revision.

A = Answer the Question

Q = Quote from the text that supports the answer

U = Prove understanding of the question and quote by providing commentary to explain the answer

I = A final connecting conclusion or “insight”

CEI

Similar to AQUI, CEI is an acronym to help students with short written responses to literature.

C = Claim

E = Evidence

I = Interpretation
------------------------------------------------------------------------------------------------------------

Says and Does Characterization Chart

This very simple analysis tool helps students find textual evidence to support a character analysis.  Students find quotes and explain the references. This analysis chart helps to point out a character flaw, hypocrisy, trustworthiness, intention….

	What the Character Says
	What the Character Does

	
	


Sponsor or Angel Cards
(Gardner)

Sponsor Cards, or Angel Cards as some teachers call them because they are based on the popular Angel Cards that some people draw on for daily inspiration, are cards that contain themes, key words, quotes, character traits, etc…  This focuses the student for annotation.  Students then make associations with the word and the text and “sponsor” their word to inspire the class.

Steps:

· Students draw the cards when they enter the room. They are told to intervene, sponsor, and inspire other students about this word for class discussion. 
· Students write down every association with their sponsored word to the text.
· Students share their word and associations in group discussion.  Other students add to the associations.  Which sponsored words in the group go together/ which are opposites/antithesis?  How does the meaning of the word change over time? Which words add to the conflict?

Below are examples that Gardner uses for Hamlet:
Hamlet Words
Frailty, Rashness, Ambition, Garden, Insanity, Revenge, Clarity, Nature, Punishment, Knowledge, Passion, Necessity, Reason, Time, Divinity, Loyalty, Honor, Truth, Repentance, Traps, Justice, Indirection, Betrayal, Friendship, 'War, Perception, Value, Disease, Poison, Action, Love, Trust
--------------------------------------------------------------------------------
ABC Books

(EducationWorld.com 2007)

ABC Books are still a wonderful creative project that students enjoy even in high school!  The idea is that students create an ABC book based on the themes, events, characters, symbols, conflicts (endless possibilities) from a work that you are studying.  This simplistic activity can actually lead to very insightful analysis. Students model children’s ABC books by starting:   A is for _________________________________, B is for _________________________ and so on.  Teachers can also expect the use of illustrations.

-----------------------------------------------------------------------------------------------------------
Map of Emotions
(Armstrong, Carroll)
Modeling after “Map of the Emotions” for Western Wind by John Frederick, Carroll suggests for students to create their own emotional “maps”.  Students can track one or more character emotions by drawing a map and placing emotions:  fear, pride, jealously...  You could also have them track their own emotions through the story which will translate into an interpretation of mood and tone that the author is trying to create.  Carroll suggests that when students put emotions such as happy, and sad that this is a time to teach connotation and vocabulary by choosing more appropriate words from the thesaurus/dictionary.

---------------------------------------------------------------------------------------------------------------------
Character Body Drawings/Character Dolls

A fun way to analyze character traits is to have students create a Character Body Drawing.  Take long sheets of banner paper and place them on floor.  One student lies on the paper while another student outlines his/her body on the paper.  After the character outline is completed, students decorate the body by using descriptive information from the text.  They can create literal or figurative body attributes.  They can add symbols that are tied to the character.  Placing written quotes from the text on the different body parts helps with their analysis.

--------------------------------------------------------------------------------------------------------------------

Dr. Sandra Kaplan’s Elements of Depth and Complexity
( Kaplan  2000)

Dr. Sandra Kaplan’s Elements of Depth and Complexity aides teachers in deciding the focal point of analysis for the classroom.  These elements are typically used for differentiation purposes.  

Thinking Skills:

Determine Relevance

Note Ambiguity

Prove with Evidence

Judge with Criteria

Observe

Classify

Date

Describe

Synthesize

Argue

Analyze

Depth and Complexity

Trends

Ethics

Element/issue/item over time

Points of View/Perspective

Unanswered Questions

Rules

Ethics
Across Disciplines
Big Ideas (themes)

Details

Language of (vocabulary)

Connotation
Creativity

Substitute

Combine

Modify

Predict

Elaborate

Re-design

Kaplan uses these categories to focus on student objective and product.  By taking the learning objective and adding one element of thinking, one element of depth and complexity, and one element of creativity, teachers can direct student expectation, and performance outcomes.  Teachers can also put these categories on strips of papers and have students “draw” or choose their own elements from the three categories to apply to the text.

Example of teacher objective:

The student will analyze the author’s use of syntax by noting the trends and details in paragraph 2.  The student will re-design and re-write the author’s original paragraph into a re-designed work by changing these trends and details in the writing.

---------------------------------------------------------------------------------------------------------------------Paul Model of Reasoning
The Paul Model of Reasoning takes students through a process of questions to think critically about problems.  This can be used as an annotation exercise.  This chain of reasoning can also be easily applied to rhetorical essays and/or speeches.

· Purpose:

· Implications

· Evidence/Data

· Inferences

· Concepts/Ideas

· Underlying Assumptions
A Checklist for Analyzing and Evaluating a Rhetorical Work                (Barnet, Stubbs, and Cain 2003) 
I. Determine:

Who is the speaker ________________________________

Audience ________________________________________

Style _________________________________________

Overall Tone(s) __________________________________

Purpose ____________________________________

II. Then Formulate a thesis for your analysis: _________________________________

III. Then answer these questions:

A. What does the title do?  What purpose does it suggest the writer holds?

B. What is the function of the opening paragraph (or paragraphs)?  What claim on our attention or beliefs does it make?

C. When and where does the tone, structure, and/or content shift and for what reason?

D. How is the argument/purpose set forth:

· What ideas can be challenged or refuted?

· Are the ideas realistic or unrealistic? Figurative or literal? Abstract or concrete?

· What ideas are universal? Are aphorisms used?  Are these ideas still relevant – and relate to current comparisons which can be made to the piece?

· What appeals are made? How does the overall structure and choice of strategy support the  appeal? Does the organizational structure build to a climax and how? 

· Is a form of repetition used? (anaphora, epistrophe, motif, incremental repetition)

· What images are produced and to what affect? (imagery, personification, apostrophe, simile, metaphor…)

· Is it clear or complex in style?

· Which parts are logical or fallacious? (refer to types of fallacy)

· What are the underlying assumptions? What claim on our belief system does the speaker make?

· Connotations of words:  any “loaded words”, understatements, or hyperboles? Are there words that illicit at tone, or argument? Are there words that create bias? Do these words elicit an emotional appeal?

· Is is figurative or literal; concrete or abstract; subjective or objective?

· What is the conclusion or solution? Is it valid?
SOAPSTone

SOAPSTone is an acronym developed by the College Board to help students annotate and  analyze rhetorical passages.  The real acronym is only SOAPST, but the other is easier to remember, so the name stuck.

S = Speaker

0 = Occasion and Exigency (what event, or insight spurred the speaker to do this at this time)

A = Audience

P = Purpose

S = Subject

T = Tone

Think Tac Toe

Complete the Think Tac Toe by completing three (3) corresponding tasks diagonally, horizontally or vertically as you would in Tic Tac Toe.  Be sure to number the tasks with its corresponding number.
	 1.

Identify three examples of inequality that is created in South Africa from the Apartheid system.  Explain its effect on both the blacks and the whites.  Provide specific examples and effects.


	2.

Compare and contrast the tribal system in the village to the modernization found in Johannesburg. 


	3.

Address 3 Biblical allusions present within the novel.  Provide textual evidence and explain both its Biblical reference and what it means within the text. 

	4.

Create a character tree in which you identify the relationship/connections of all the main characters introduced in Book 1.


	5.

Identify 5 examples of any of the following syntactical structures.

a. Parallel structure

b. Asyndeton

c. Polysyndeton 

d. Juxtaposition

e. Antithesis

f. Antimetobale

g. Anaphora

h. Other

Do not duplicate techniques.  Provide the textual example and explain how that example exemplifies that specific structure.


	6.

Compare/Contrast: 

Find 3 instances of Apartheid in Book I that are both similar and three instances of Apartheid that are dissimilar to the Civil Rights Movement in America.  Provide textual evidence to support your examples and show structured organization.



	7.

Select any passage from Book I to analyze for rhetorical effect.  Be sure to include the chapter, page # and speaker.  Identify the rhetorical techniques and/or strategies and analyze their effectiveness.


	8.

What is Alan Paton’s view regarding Apartheid.  Provide 3 examples of textual evidence that support what you believe to be his position.  Be sure to clearly state his position.
	9.

Create a six to eight frame comic strip summarizing any chapter from Book I. 


Chapter II:  Poetry Analysis Strategies

Poetry Analysis Pre-Writing Chart
(Oracle Think Quest)
Fill in this pre-writing chart for each poem you are analyzing.  (Not every poem will have examples for each topic)

	Speaker
	
	xxxxxx
	xxxxxx

	To Whom?
	
	xxxxxx
	xxxxxxx

	About?
	
	xxxxxx
	xxxxxxx

	Abstract Imagery
	
	Affect
	

	Concrete Imagery
	
	Affect
	

	Denotative Language
	
	Affect
	

	Figurative Language
	
	Affect
	

	Rhetoric
	
	Affect
	

	Form/rhyme
	
	Affect
	

	Syntax
	
	Affect
	

	Theme
	
	xxxxx
	xxxxxxxxx


Then Write an analysis:  

Introduction: Put Speaker/To Whom?/ About  along with the title and poet’s name.  Develop a thesis sentence using the Theme.

Body #1:  Imagery and Language

Body #2:  Form/Rhyme

Body #3:  Syntax

Concluding statement

Poetic Devices Checklist List

This Poetic Devices Check List can be used in a multitude of creative ways.  Here are a few: 

1. Host a poetic scavenger/treasure hunt in a poetry anthology. Give students a few terms and have them find examples to present to the class.

2.  Use this list to help students revise their “found poems” (see below).  Introduce a few terms and ask them to insert one or more into their own writing.

3.  Revise/elaborate on/or re-cast a poem.  Students chose a poem that they can mimic and add to using several of the new devices below.  Students may want to add additional stanzas to a given published poem.  Students can “update” a poem using current vernacular.

I. Devices of form:

· Stanza (line arrangement)

· Closed form (poems that follow a pattern, e.g., sonnet, ballad, lyric, epic)

· Open form (free verse)

II. Devices of Sound

· Rhyme

       *End rhyme

       *Internal rhyme

· Masculine rhyme: one-syllable rhyme; stressed final syllables

· Feminine rhyme: 2+ syllable rhymes; stress does not occur in final syllable (reason/ season)

· Slant rhyme: same initial/end sounds but different vowel sounds (road/rod)

III. Repetition (common to prose & poetry)

· Alliteration

· Assonance

· Consonance

· Euphony

· Cacophony

· Onomatopoeia

IV. Devices of rhythm

· Stressed syllables

· Unstressed syllables

· Pause (caesura)

· Meter (regular patter of stressed/unstressed syllables)

V. Figurative Language (common to prose & poetry - always involves comparison 

either direct or implied)

· Metaphor

· Simile

· Personification

· Apostrophe

· Metonymy (name substituted for thing; "White House")

· Synecdoche (part substituted for whole; "the long arm of the law")

· Paradox

VI. Other devices often shared with prose

· Symbol

· Imagery

· Allusion

· Point of view

· Irony

· Denotation

· Connotation

· Hyperbole

· Litote

· Tone

· Unusual syntax (e.g., inversions)

· Ambiguity

------------------------------------------------------------------------------------------------------------

Found Poems

In a Found Poem, students compose found and parallel poems based on a descriptive passage they have chosen from a piece of literature they are reading. Students pick out words, phrases and lines from the prose passage then arrange and format the excerpts to compose their own poems. This process of recasting the text in a different genre helps students to become more insightful readers and develop creativity in thinking and writing. This allows students to focus on connotation and meaning and these can in turn be re-imagined into their own creative piece of writing

------------------------------------------------------------------------------------------------------------
TPCASTT Poem Analysis Method
TPCASST is an acronym to help students analyze poetry. This can be done in an outline form that can become an analysis essay or presentation.  You may want to divide the class into groups and have each group analyze a different part of TPCASTT.
Title:  Think about the title. Make up questions about the title. There are two kinds of titles: interactive titles and naming titles. Interactive titles are have some sort of interplay with poem itself and can affect its meaning. Naming titles may give less crucial information. If a poem lacks a title, you can do this step with the first line of the poem or skip it.
Paraphrase: Translate the poem into your own words. Rewrite the poem word for word into a paraphrase, not a summary.  
Connotation: Analyze the poem for meaning beyond the literal. Identify and figure out the figurative language. 
Attitude: After identifying a subject/topic of the poem, figure out how the speaker (and/or the poet) feels about it.
Shifts: Note transitions in the poem. Where are the shifts in subject, attitude, mood, or motif?
Title:  Examine the title again, this time on an interpretive level. Answer your questions. Figure out how the title illuminates the poem. Remember a "naming title" may not mean much. Remember you can do this with the first line of a poem if it lacks a title or you can skip this step altogether.
Theme: After identifying a subject/topic of the poem, determine what the poet thinks about the subject. What is his/her opinion?
------------------------------------------------------------------------------------------------------------

Poetry Casebook

(Kirszner, Mandell )
Students create a poetry casebook by including several different elements in a portfolio.  Teachers have a wealth of ways to prescribe the content of these casebooks.  Here is an example of some of the items you may want students to include:

1. Poet’s biographical information

2. Selection of poems (primary source copy)

3. Illustrations

4. 1 essay written by the poet (primary source copy)

5. 1 essay written about the poet and/or poem (primary source copy)

6. 1 essay written by the student ( synthesis of ideas based on primary sources)

-----------------------------------------------------------------------------------------------------------
Fortune Cookie Poem

(Behan and Weichell)

There are several great websites that have fortune cookie sayings.  Copy fortune sayings on small strips of paper, and then have tudents react to their fortune in a poetic way.  

-----------------------------------------------------------------------------------------------------------------

The Group Poem

(Gabriel Arquilevich)

Writing a Group Poem is always a fun activity! 

· Group students.  The first person in the group writes the title and the first few lines of a poem.

· The paper is folded so that the next person only sees the last line.

· The next person reads this line and continues the poem, adding a few more lines.

· The paper is folded again so that the next person only sees the last line.

· The cycle continues until the poem has reached all members of the group.

Poetry Scavenger Hunt

Poetry Scavenger Hunt focuses on sensory images and how they work in poetry and prose. It asks students to experience their environment in a new way. Finally, it helps students find the precise words and phrases to express their feelings.

Steps: 
1. Students are sent on a poetry scavenger hunt to find images, using all of their senses. Have the students go outdoors (or even look around their own classroom) to collect tastes, smells, sounds, sights and tactile impressions. Teachers may post pictures, or objects in the room.  Teachers may have a gallery walk or “stations” that contain varying tactile and visual objects. 

2. Students write descriptions about each experience on their hunt.  

2. When the scavenger hunt is over, have the students get together as a group to read their sensory images aloud to each other. 

3. Then students use these images to create a group poem, having each student write a line of poetry on a piece of paper as it circulates through the classroom. After each student writes a line, have that student fold the paper to hide their words, and then pass the page on to the next student. The next student writes a line of poetry without knowing what the student before them has written, and so on.

3. The result is a poem with unusual juxtapositions, where students are surprised at how different perceptions and sensory images can play off each other. Students enjoy sharing the results of their poetry scavenger hunt, hearing how another student might describe the same thing in a different way. They explore ways that sensory images can be used in creating exciting, detailed description and increase vocabulary.

The Celebration Poem
The Celebration Poem is a poetry composition strategy from Virginia Van Amburg and NCTE.  The poem’s composition is grounded in a personal experience that was a “celebration’ in their lives.  Amburg based the poem on Baylor’s poem, I’m in Charge of Celebrations.  

Steps:

Prewriting

1. Read Baylor’s I’m in Charge of Celebrations after discussion, tell students that they are now going to write their own celebration poem.

2. Have students choose their own celebration based on a special moment, a special memory, or something significant that has happened in their lives.

3. Students describe in detail what they have chosen to celebrate using sensory images, and poetic techniques including figurative language.

4. Students then describe how their celebration and how it makes them feel and what affect it  had on them.

5. Students need to include the date and time of their celebration and decide on the celebration’s name.

Drafting
6. Students put their ideas into a poetic format

7. Students have read aloud sessions for peer feedback

8. Students revise and complete a final draft.
------------------------------------------------------------------------------------------------------------

Pied Poem

To create a Pied Poem, select an existing short poem, or a stanza from a longer one, and rearrange the words to form a new work. You may change punctuation and capitalization as you wish. 

Here’s a Pied Poem that mathematician and Oulipian expert Martin Gardner created, using four lines from Oscar Wilde’s “The Ballad of Reading Gaol”:

The vilest deeds like poison-weeds
Bloom well in prison-air:
It is only what is good in Man
That wastes and withers there.
                            —Oscar Wilde 

Prison Bloom and Withers?
Poison the air-well?
What good is there in that?
It is only in deeds
Vilest man
Wastes like weeds.
                            —Martin Gardner 

----------------------------------------------------------------------------------------------------
Chapter IV:  Writing Strategies

I. Prewriting Strategies

Topic/Form Grid

(Schwiebert, 2005)
Students brainstorm writing choices by drawing a grid and labeling the vertical axis “topics” and the horizontal “forms” on a grid:

	My Topic Grid

	Ski Trip
	Aunt’s Death
	Teen Idols Gone Wild

	Editorial
	
	
	***

	Monologue
	
	***
	***?

	Diary
	***
	***? 
	

	Letter
	
	
	***?


Topic Suggestions:  





Form Suggestions:

Family







Diary

Hobbies






Letter

Current Event






Editorial

Pet Peeve






Monologue
Friend or Love



Essay: narrative, descriptive, argumentative

Theme







Telephone conversation 

Childhood Event





E-Mail

Vacation Experience





Song lyrics

Traumatic Experience





Cartoon, or comic strip

Pop Culture 


Collage of words and images


School Experience





Powerpoint/Web page

Fear







Advertisement

Hope or Dream






Poem, free-writing, or prose

--------------------------------------------------------------------------------------------------------------------

Student Writing Ideas through Teacher Prompts 

(National Council of Teachers of English)

Many times, students just need the right association, or prompt to begin an idea.  The National Council of Teachers of English have the following script that teachers can read to a class to prompt writing.  Teachers should have students make several connections before they decide on a topic.  Most of these prompts take the student to ideas about writing in a narrative format.

· What do you remember about the first day of school? Of pre-school? Of elementary school?   Of middle school?  Of high school?

· Do you remember a special birthday?  Which one was it? Why was itso special?  Take a picture.  What do you see?  Who is there? What are they doing?  How do you fell? What can you hear, fee, etc.?

· Who is the person in your life that has meant the most to you?  Think about this person and the reason he/she is so important.  How has he/she helped you?  Describe this person and the surroundings you generally see him/her .

· What is your favorite holiday?  Look back in your memories and see the favorite celebration.  Who is there?  What are people doing?  Why is this so special to you?

· Where is your favorite place? Picture it in your mind.  Describe it.  Why is it a favorite place?  Is there a defining moment that happened in this setting?  What was the moment?

· Is there a time you took a risk?  What was the risk, and the outcome?

· Think about your photo album.  What is a favorite picture?  Describe the time and circumstances around the picture.  Why does this moment mean so much?

---------------------------------------------------------------------------------------------------------------------

Scratch Outlining
(Kirszner, and  Mandell 2001)
Scratch outlines are primarily used to organize timed writings, or can serve as a pre-writing strategy.  The strategy is what it sounds like:  

· Outline your preliminary ideas

· Outlines are not formal

· Outlines can be lists, bullets, numbers, sequences

Quick Writing (also known as Free-Writing); Listing and Sequencing
(Schwiebert, 2005)
Quick Writing: Writing in a free-style stream of conscience writing that allows ideas to develop a topic for writing.

Listing and Sequencing: Brainstorm a list of everything that comes to mind on your topic.  Reread the list and rearrange the items as necessary into a logical sequence, eliminating the items that do not belong.

These popular pre-writing strategies are given guidance “rules” by Schweibert.  

Rules:   

*Write for a limited time period and stop


*Write quickly and continuously

    
* Censor nothing even if it seems off topic or ‘dumb”


* Do not worry about grammar, spelling, punctuation, form; simply push forward

------------------------------------------------------------------------------------------------------------

Information Scramble
(Williamson, 2005)
Information Scramble is a brainstorming activity for students to develop ideas for writing.  

· Present to students a topic that has the possibility of numerous interpretations, concrete details, and/or creative perspectives.  It could be creative, argumentative, or dealing with a literary interpretation.

· Students list for 5 minutes every reference, description, concrete detail etc…

· Students then have 10 minutes for an information scramble.  Students get up and go to every student they can to see what ideas the other students came up with.

· Students choose to add ideas to their list from other students

· Students then begin a draft using their ideas and “borrowed ideas”

-------------------------------------------------------------------------------------------------------------------------------
Looping

Looping is a free-writing technique that allows the student to increasingly focus their ideas to try to discover a writing topic.

Looping steps:

1. Free-write 5-10 minutes on one topic

2. Free-write on another topic for 5-10 minutes

3. Read through the completed free-writing samples and look for interesting topics, ideas, phrases, or sentences.  Circle those that interest you (looping)

4. Free-write again on one or more of the circled items.

5. Loop again

6. Choose an idea to write about in depth

Clustering (also known as Mapping and Webbing)
Clustering is also called mapping and webbing. It is a strategy which allows students to explore the relationships between ideas. 
· Put the subject in the center of a page. Circle or underline it. 

· As you think of other ideas, link the new ideas to the central circle with lines. 

· As you think of ideas that relate to the new ideas, add to those in the same way. 

The result will look like a web on the page. Students can use clusters of interest to them, or teacher may start the central idea for the student.  Clustering is especially useful in determining the relationship between ideas. Students will be able to distinguish how the ideas fit together, especially where there is an abundance of ideas. Clustering ideas lets students see them visually in a different way, so that they can more readily understand possible directions your paper may take.
----------------------------------------------------------------------------------------------------------Alpha Boxes
Alpha Boxes can be used as a either a brainstorming strategy to expand/elaborate on an idea or description found in a draft.  

Directions:

1. Each student is given a blank alpha box sheet (see below) and is asked to think of a word or phrase associated with the given topic.  Then the student matches it to each letter in the alphabet.  The student could select a word or idea from a draft to expand/elaborate.     

2. Students spend 10 minutes trying to fill in as many boxes as they can.
3. Student share with their peers their ideas, and peers help to fill in more boxes.
4. Students then select their best associations to create, or add to their draft.
Sample Alpha Box (make larger):

	A


	B
	C
	D

	E


	F
	G
	H

	I


	J
	K
	L

	M


	N
	O
	P

	Q


	R
	S
	T

	U


	V
	W
	XYZ


Cubing
Cubing gives students the opportunity to construct meaning about a given topic through six different ways.  Cubing can be used in all disciplines. Each side of the cube asks the student to use different thinking processes:

1. Description (What is it? What does it look like, sound like. smell like, feel like?)

2. Comparison (What is it similar to or different from?)

3. Association (What does it make you think of?)

4. Analysis (How is it made. or what is it composed of? What are the parts?)

5. Application (What can you do with it?  How is it used?)

6. Argumentation (Take a stand, arguing for or against it)
G.R.A.S.P.S.

G – What is the goal in the scenario? 
R – What is your role?
A – Who is the audience?
S – What is your situation (context)?
P – What products or performances will you prepare?
S – By what standard or criteria will your work be judged?
II. Drafting
Creating a Working Thesis
(Faigley, 2007)

A working thesis in an early statement or statements developed so that a student can have direction in their writing.  This is the “I’m going to write about” stage.  Once ideas take shape, then the working thesis can be revised into a more succinct “bold” thesis that provokes interest and presents an insightful observation.

Steps: 

Prewrite:  

· Look at brainstorming ideas and select your central topic

· Write a description of what you intend to write about in a few sentences

Revise and share with a peer:

· Consider the following verbs in your description:  describes, analyzes, informs, argues, evaluates, reflects, causes/effects.  Can any of these verbs help clarify your description? If so, insert.

· Does your description address one main topic?  If not, eliminate other topics in the description

· Are the verbs active? Can any of the words take on a stronger connotation?

· Is it interesting?  Avoid cliché, or what the typical “everyone else” observation about the topic.  Have we all heard it before? Is there a new way to look at this topic (insight)?

Re-Write into a “bold thesis”

· Now take the revised working thesis and pair down the wording, and combine sentences and ideas to create one bold sentence that address your topic.

Throwaway Drafting and Cut and Paste

(Schwiebert, John E., 2005)
Throwaway Drafting:  Start with a fresh sheet of paper, and without looking back at your preliminary pre-writings, write the draft.  The main goal is to approximate the shape you want your final text to have.  Your paper may take on a new direction or content from the original pre-writing phase.  Guidelines for throwaway drafting:

· Focus yourself by jotting down your working thesis

· Write quickly for a limited time period (Timed Writing)

· Make sure that the draft has a beginning, middle and an end

· Do not concern yourself with paragraph breaks or phrasing

· Elaboration may or may not occur in this draft

· Push on and don’t get stuck on one part of the draft

Cut and Paste:  Now is the time to take your Throwaway Draft and “Cut and Paste” ideas into a better sequence.  Ask yourself:  What is redundant?  What needs to be cut?  Is is better to put this part in a different place (cut and paste)? What needs to be explained? What from the pre-writing did I leave out or need to rethink? Mesh up this copy with circles and arrows and symbols that will help you turn this into a First Draft. This is the time to integrate ideas from your pre-writing as well.

-----------------------------------------------------------------------------------------------------------

Modes of Rhetorical/Expository Writing
(Shea, Scanlon, and Aufses 2008)

Students should know their options for organization when they begin their draft for a non-fiction piece of writing (rhetoric).  Once students understand the modes of writing, the 5 paragraph formula essay is less likely to take shape.  Organizing a paper by mode helps to develop depth and voice of an essay/paper.  

Most good rhetorical essayists choose to stick to the characteristics of one mode, or they choose to combine modes.  Choice of mode or shift in mode in the writing helps the writer establish rhetorical purpose. Students can use the following chart as a menu to help them select the best rhetorical approach or order to take with a topic.

Modes and Their Traits:

	Mode
	Definition
	Main Traits and Uses

	Narrative
	Telling a story or recounting a series of events
	*Follows a chronological story format

*Usually focuses on a singular personal experience

*Fully developed narrative stories follow the format of exposition, rising action, climax, falling action, and denouement

*Easily catches audience attention to begin an essay with a narrative paragraph/paragraphs referred to as anecdotes

*Utilizes descriptive sensory images

*Elicits an emotional response  and connection from the audience (pathos)

*Establishes the ethos of the speaker with an “I’ve been there also” approach

	Description
	Describes using the senses by “painting a picture” of the way something looks, tastes, smells, feels like, sounds like.  Rarely is an entire essay descriptive. 


	*Uses images that “show” the audience the topic instead of “telling” the audience

*Creates emotional appeal

*Creates nostalgia

*Makes something that is unfamiliar or “foreign’ appealing

*Can be used to create bias or prejudice

*May be realistic/photographic or unrealistic/exaggerated

*Utilizes figurative language

	Process Analysis
	Explains how something works, how to do something, or how something was done
	*Informative 

* Uses a logical arrangement of step by step instructions

*Sequence, detail, and order is important

*Factual 

	Exemplification
	Providing a series of examples, facts, specific cases, or instances to turn a general idea into a concrete one to make an argument clearer. 
	*Easily breaks down an idea into one that can be understood

*Examples may include lists of details, anecdotes, or scientific information

*Makes an argument appear logical and well planned

	Comparison and Contrast
	Juxtaposes two ideas or items in order to highlight their similarities and differences
	*Creates insight and helps to define an issue

*May expose pros and cons of an issue

*May use descriptive, figurative qualities

*May be utilized for emotional or logical appeal

*Helps to set up a refutation 

*May show change across time periods to establish relevance of the topic

*May be used to bias the audience by utilizing exaggerated characteristics of one idea over the other

	Extended Definition
	Defines and clarifies an idea or term by explaining both the literal and/or figurative nature of the topic. Every perspective of defining the idea or term is considered beyond the cold dictionary definition.  Typical extended definitions are several sentences, or paragraphs long.  They may combine and use comparison/contrast, cause and effect, historical considerations, classification and division, and exemplification in addition to descriptive sentences to further elaborate the idea or term.
	*Creates understanding of the argument

*Usually used in the opening part of an essay or speech

*May create pathos, logos, and ethos

*Presents all perspectives and impressions through the varying definitions

*Tone and voice can be easily influenced by the way the definitions are presented

*Perspectives of definitions can easily create bias or fallacy



	Cause and Effect
	Points out the causal relationships and effects that are create
	*One of the most powerful argument structures because of its logical and emotional appeal

*Creates “crystal clear” logic or and easily disguised fallacy (post hoc)

*Can show effects from the past and predict future outcomes.  Trends are established.

	Classification and Division
	Sorts material into major categories 
	*Makes a difficult or abstract topic easier to understand

*Presents the differing degrees or nature of a problem or topic

*Allows the speaker to address differing audiences by matching categories of interest to the argument

*Makes an argument easier to follow, especially in a speech form

	Argumentation


	Argues an idea in order to convince an audience to take on a roll of the issue, whether it be to persuade, change a belief, take action, debate and defend, advocate for change, present a solution etc… argumentation is the regal form of rhetoric.
	*Combines all aspects of rhetoric in order to be effective

*Can take numerous forms including speech, narrative, debate, and letter

*Centers around the rhetorical triangle of speaker, audience, occasion and purpose

*Utilizes the ethical, emotional, and logical appeals

*Arguments can be inferred or stated


Student Outline of Topic and Mode: Argument Essay about School Bullies

I. Introductory section: Begin with short narrative about my experience with a bully and then insert the claim. You can’t necessarily cure a bully from his wicked ways, but you can have stricter punishment rules as consequences on campus.
II. Extended definition of what a bully is.  Include classifications of types/degrees of bullies on campus

III. Exemplification paragraphs about bullying incidents at my school.  Include additional student anecdotal experiences
IV. Process Analysis of how discipline procedures are applied on campus

V. Cause and Effect paragraph about what these incidents have created. Have current punishments changed the offending bully’s ways?

VI. Argument paragraph about what actions to take against bullies

VII. Conclusion

---------------------------------------------------------------------------------------------------------------------

Circle of Stories

(Barbeiro  2005)

This writing strategy is a collaborative writing project activity whereby different groups, classes, and or individual students write different portions of the creative writing project.  Students can then develop their own narrative or essay based on the creative vision or partial ideas that came out of the class activity.

The Circle Project begins with the topic or starting point.  The first group, or class, or student begins:

1. Show students several pictures

2. Ask students to choose one of the pictures about which to write 

3. The first group, or class, or student writes the initial scene, introduction, beginning/exposition

4. The next in line is responsible for the middle part of the writing.  These students are also allowed to see the inspiration picture. More than one group/individual writes different “middles”

5. The final participant(s) in the line “branch” the story developing several alternate endings for every “middle” that are given.

Individual students receive the writing and develop their own story
How to Write a Process Analysis

(Flackmann and Flackmann)

A process analysis is a procedure that follows a series of steps or stages:  analysis involves taking a subject apart and explaining its components to explain the whole.  It explains HOW something is done.  Process analysis can compare and/or contract the HOW between several different processes. Process analysis allows the observer/writer the ability to “see” the subject in a completely new way.

	Process Form
	Characteristic

	Directive
	Explain how to do something step by step.  Are there steps that are necessary to the success of the product, or are there “options”?

	Informative
	Information on how something happens (or what went wrong); may include “what to look for in the future”.  What actually occurred?  How is the product different from the expectation? How can the product be improved?

	Chronological
	What happened when?  Is time a factor?  Does time influence relevance?

	Simultaneous
	What happens simultaneously and how?  Is this simultaneous action relevance or necessary to achieve the product?  Is the simultaneous action necessary to make the product more sophisticated?

	Patterns
	What is the underlying necessary pattern?  Can the pattern of this process be compared/contracted with similar other product processes?

	Cyclical
	Does this product contain a natural law or principle that involves a cycle?  Does the cycle have a beginning or an end, or can the product begin at any point in the designed cycle?  Is the cycle recursive (you can go backwards and then change direction?)

	Combining one or more of the above forms
	Combining the forms allows for a deeper analysis of more complex processes.  Some process may be simultaneous and form a pattern….


Considerations When Forming or Reading an Argument:

(Williamson 2010)
These questions can direct students to help take them through a problem solving process to help develop writing ideas.  These questions can also be focused annotation questions for argument analysis.  
· Is there denial – denial of truth?

· Good News/Bad News

· Us versus Them?

· Illusion vs. reality or realistic/idealistic?

· Chaos vs. order – Good vs. Evil – karma?

· Is there an underlying prejudice?

· Is pride involved?

· Social justice/injustice; Punishment?  Revenge?

· Economic Considerations

· Natural balance – nature vs. society?

· Identity or definition

· Creation vs. Destruction

· Cause and Effect

· Historical change/Relevance

· Winners and losers

· Quest for ______;  Longing for ___________

· Neglect; negligence

· Necessary or Unnecessary?

Argument Roulette

(Williamson)

I created this activity in order for students to be able to revise arguments and expand content.  Students make a manipulative note-taking “Roulette” in order to help brainstorm additional viewpoints, concrete details, and commentary for an argument paper.

Step #1:  Fold a letter sized piece of white paper into a manipulative (see below)

Step #2:  Put 1 warrant on top of each of the triangle flaps

Step #3:  Put the following questions on the internal rectangles in the center:

1. Brainstorm 1 concrete detail form 3 categories

2. What is a different viewpoint?

3. Give your opinion with 3 concrete details

4. Give 2 concrete details that support an opposite view

Step #4:  Pass the roulette to a new student per question. They answer the question by raising the triangular flap and writing in the available square inside.

Step #5:  Turn to the back of the roulette and create a chart:  Good News and Bad News.  They may want to create another chart:  Realistic and Idealistic (or Unrealistic).  The group works together on each argument to list at least 4 items of Good News about the topic, and 4 items of Bad News.  It helps to have supporting details.
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Narrative Structure Drafting Chart (Freytag’s Pyramid)

Students may want to use this version of Freytag’s Pyramid to help draft their narratives and/or short stories.  This version reminds students to try and integrate reflective feelings and reactions as well as dialogue through the story to create interest.

[image: image6]
III. Revision

Post Draft Outlining

(Schwiebert 2005)
Post draft outlining helps students look at their draft or peer edit drafts closely and objectively.  Here are the steps:

· Read through the whole draft.  At the end of the paper write what the overall purpose is.

· Reread the draft again, paragraph by paragraph.  At the end of each paragraph write in the margin what purpose this particular section serves ________________________ (describes feelings, explains, compares and contrasts, dialogue etc…) in order to ________________________.

· Beside each paragraph record an emotional reaction (bored, sad, lost ect…)

· When you are finished look back over the notes to see if the choice of paragraph matches the intended purpose and tone/attitude that you want to convey.

--------------------------------------------------------------------------------------------------------------------

Image Grammar

(Noden, Harry.  Image Grammar. Heinemann/Boynton. http://www3.uakron.edu/noden/. 2007)

Harry Noden has developed the most marvelous approach to grammar revision by relating grammar to art.  The writer creates “brushstrokes” with phrasing and word choice.  He also uses pictures and illustrations to prompt students to create sentences that take on increasingly more advanced syntactical structures by adding these ‘brushstrokes”. At his Image Grammar web site there are numerous activities to help with grammar:  http://www3.uakron.edu/noden
---------------------------------------------------------------------------------------------------------------------

Starring
(Armstrong-Carroll  2002)

Starring is a reminder strategy that can be used for 2 purposes.  Starring can be used as a revision strategy to help students add content and style to their draft, or it can be used as a reading analysis strategy to find the style of an author.  This strategy uses the classic nursery rhyme “Twinkle Twinkle Little Star” as a foundation for its mnemonic:  Review the words:

Twinkle, Twinkle :The first line repeats, reminding the student to use repetition

Little Star :            The second line reminds students to name, rename, or be more specific

How I wander what you are: The third line invites prediction or description and explanation

Up above the sky so high:  The fourth line provides location, orientation, direction

Like a diamond in the sky:  The fifth line suggests a comparison or simile/metaphor

Next, have students make a 5 pointed star.  Write on each point the mnemonic line of the rhyme along with the purpose to help remind students.  Put the title of the work in the middle.

The student then takes the star and glides it over their writing.  The star should point out places where these qualities could be added to the writing, and/or qualities in another author’s writing for analysis or discussion.

----------------------------------------------------------------------------------------------------------

Cyclicals
Each Cyclical must consist of four sentences. 

· The sentences must be written so that a reader beginning with any one of the four sentences will be able to read from line to line with a clear sense of continuity and meaning, the four sentences taken together forming a story. 

· In other words, sentences 1, 2, 3, and 4 must be able to be read in four distinct orders:
           a) 1, 2, 3, 4
           b) 2, 3, 4, 1
           c) 3, 4, 1, 2
           d) 4, 1, 2, 3 

The opening lines of Cormac McCarthy’s masterpiece Blood Meridian offers an example of four sentences that form a Cyclical: 

“Outside lie dark turned fields with rags of snow and darker woods beyond that harbor yet a few last wolves. His folks are known for hewers of wood and drawers of water but in truth his father has been a schoolmaster. He lies in drink, he quotes from poets whose names are now lost. The boy crouches by the fire and watches him.”

---------------------------------------------------------------------------------------------------------

Peer Draft Evaluation
(Faigley 2007)

Having a peer read an early first draft can elicit wonderful revision ideas.  These elements for evaluation are also good for self evaluation.  Here are a few suggested steps for a peer, or circle/clocking evaluation activity. Students will need colored pens or pencils to make revision markings on the paper.  Teachers may choose to use Post-it notes, comment cards, or marginalia instead of the given evaluation column on the following chart.  

	Revision Questions
	Checklist of Elements
	Evaluation Comments:  indicate page and paragraph

	Does the paper or project meet the assignment?
	*Read the assignment for key words (define, evaluate, propose etc…) Does this writing address the prompt?

*Does the writing meet the guidelines for length, format, amount of research etc…?
	

	Is there a clear focus?
	*Find and underline the thesis and then find and underline the topic sentences or main idea of each paragraph – does each idea match the thesis?  Is anything off topic?

Does anything repeat?  
	

	Are main points developed?
	*Put brackets around reasons and evidence that support main points – looking at the brackets, are there huge gaps in text without evidence?


	

	Is the potential reader’s knowledge and point of view considered?
	*Where does the paper give background and descriptions about unfamiliar topics/places/ideas…? Are the descriptions visually effective?  In other words, does the writer “show” or “tell”.  Highlight areas that need “showing” instead of “telling”

*Underline twice where the opposing views are acknowledged (if an argument) Where should opposing views be addressed?
	

	Is the writer represented effectively?
	*What impression about the writer does the assignment reflect?

*Put stars in the margins where there is a clear tone.  What is the tone?  Is it appropriate for the section? Is it biased?  Where is a clear tone lacking?


	


A Wish and a Star

(Gray, Che-Mai, Read*Write*Think)

A Wish and a Star is a simple peer evaluation template that allows a peer to find “stars” in the paper and “wishes”, or what the peer editor would like to see in the paper.

	Editor’s Name:
	Writer’s Name:

	Stars
Give the student 2 stars about their writing:

*

*


	Wish

Give the student one wish about their writing:




Keeping a “Good Writing” File
A Good Writing File is a compilation of sentences that a student considers as examples of effective writing.  Students can collect sentences from anywhere:  textbooks, novels, newspapers, magazines.  A writing file is usually an ongoing, year long collection from which students can then utilize to mimic or imitate the form, or strategies used in their own writing.  They may want to refer to their collection during their drafting or revision stages.  Students can share their writing files. 

The following assignment steps come from the National Council of Teachers of English:

1. Write or type the selected sentences.

2. Follow the sentence with correct citation information.

3. Underneath the sentence give an explanation why you feel the sentence is effective.  Focus on style rather than content. (use of a list, use of a metaphor followed by a verb, connotative use of a noun in this location of the sentence, etc…)

4. Use the collection of model sentences to imitate the syntax in your own writing.

------------------------------------------------------------------------------------------------------------
Lipograms
ERNEST VINCENT WRIGHT’S NOVEL Gadsby contained fifty thousand words, but not a single letter E. His book is an example of a Lipogram—an Oulipian writing constraint in which a single letter of the alphabet is excluded from use in creating a work but all the remaining twenty-five letters are used.

Can you write a single sentence that includes all the letters of the alphabet but E? Look for stories that not only adhere to the constraint but also exhibit artfulness, story, and creativity, all within one sentence

---------------------------------------------------------------------------------
Imagery Chains

(Armstrong-Carroll, 2002)
Imagery chains take an image and “multiply” the image in successive sentences or paragraphs.  Typically lists use amplification or “depth charging” (Armstrong-Carroll) Items in the chain can be detail, figurative connections, cause and effects, predictions, opposites…Imagery chains often create extended definitions which can then be developed into longer paragraphs.  Encourage students to use literal and figurative descriptions.  Students can select an idea in their writing and use an imagery chain to help to develop elaboration.  

Example derived from Chronicles of Ice, Gretel Erlich
Glaciers are:  

Trapped turbulence

Bowls, lips, wombs, fenders, gravelly elbows, ponds, ice streams

Icy cheekbones

Falling and melting

Warm and cold

Silence and noise

Internal ice “melt” streams

Constantly moving

Snow

A historian and archivist

Carbon dioxide and methane

Greenhouse gases

Students can then loop ideas that stand out and elaborate. Students can use a cubing strategy with their list to elaborate before writing a draft.

The imagery chain then can become: 

A TRAPPED TURBULENCE—as if wind had solidified. Then noise: timpani and a hard crack, the glacier’s internal heat spilling out as an ice stream far below. I’ve come on a bus from El Calafate, Argentina, to visit the World Heritage glacier Perito Moreno, to see its bowls, lips, wombs, fenders, gravelly elbows, ponds, and ice streams, and to learn whatever lessons a glacier has to teach. 

Out of the corner of my eye I see something fall. A spectator gasps. An icy cheekbone crumbles. People come here to see only the falling and failings, not the power it takes for the glacier to stay unified. 

A GLACIER IS NOT STATIC. Snow falls, accretes, and settles until finally its own weight presses it down. The flakes become deformed. They lose coherence and pattern, become something crystalline called firn which then turns to ice. As an ice mountain grows, its weight displaces its bulk and it spreads outward, filling whole valleys, hanging off mountains, running toward seas. 

There are warm glaciers and cold glaciers, depending on latitude and altitude. Cold glaciers don’t slide easily; they’re fixed and frozen to rock. They move like men on stilts—all awkwardness, broken bones of sheared rock. Internal deformation affects flow patterns; melting occurs faster at the margins than in the center. Warm glaciers have internal melt-streams at every level and torrents of water flow out from under the ice at the glacier’s foot. The “sole” of the glacier is close to the melting point and slides easily over rock. Friction creates heat, heat increases sole-melt, slipperiness, and speed. The quasi-liquid surface that results is a disordered layer, a complicated boundary where heat and cold, melting and freezing, play off each other and are inextricably bound, the way madness and sanity, cacophony and stillness, are. 

Because ice melts as it moves and moves as it melts, a glacier is always undermining itself. It lives by giving itself away. 

A glacier is an archivist and historian. It registers every fluctuation of weather. It saves everything no matter how small or big, including pollen, dust, heavy metals, bugs, and minerals. Records of temperatures and levels of atmospheric gases from before industrialization can be compared with those after—a mere 150 years. We can now see that the steady gains in greenhouse gases and air and water temperatures have occurred only since the rise of our smokestack and tailpipe society. 

A glacier is time incarnate. When we lose a glacier—and we are losing most of them—we lose history, an eye into the past; we lose stories of how living beings evolved, how weather vacillated, why plants and animals died. The retreat and disappearance of glaciers—there are only 160,000 left—means we’re burning libraries and damaging the planet, possibly beyond repair. Bit by bit, glacier by glacier, rib by rib, we’re living the Fall.
Top 10 Elaboration Tips for Essays and Narratives

(Williamson) 

The following list comes from several different sources on writing process.  During the revision stage, have students implement several of the following strategies in order to create meaningful elaborated descriptions and details. Most tips have examples that students can use to imitate.

Tip #1:  Form a web to help develop your descriptive paragraphs. Circle one detail in your passage and then form a web to see how you can define, compare, or describe the detail in interesting and vivid ways.







Tip #2:  Show don’t tell (Armstrong-Carroll):  “Don’t say the lady screamed – bring her on and let her scream.” (Twain)

Tip #3:  Use figurative language:  metaphor, simile, personification, sensory images

Tip #4:  Show description by creating a list in your paragraphs (Bloom):  “The camp seems loudest at night.  A huge, dulled murmur flows up from the valleys with hacking, rattling coughs, unending moaning like mantras, mules braying, wails, and shrieks like a child stepped on a nail”  (Ryan)

 Tip #5:  Show descriptions through amplification/ underline a word to amplify: “His face was white; not like another man’s white, but a white to make a body sick, a white to make a body’s flesh crawl – a tree toad white, a fish-belly white.” (Twain)

Tip #6:  Show how you feel – use vivid adjectives that match action words:  “At times I should rise up, a flash of energetic freedom would dart through my soul, accompanied with a faint beam of hope.  I sank down again mourning over my wretched condition.” Frederick Douglas

Tip #7:  To show how you feel – develop how you wished you felt the opposite way(Bloom):  “I hate the traits that are me, the real me.  I want my minimal, low self to be dominate.  I don’t want to feel invisible, but illuminated.  I want to be cool the way a cool marble wall endures.” (Yoritomo).  You can also define a detail by describing what it is not.

Tip #8:  To show descriptions/feelings by using repetition/anaphora:  “I took comfort in the solace of nature.  To think of nature was to think of origin.  To think of nature was to think of the unknown living with the known.  To think of nature was to think of that which will outlive me.”  (Joyce Carol Oates) 

Tip #9:  Show descriptions/feelings by using alliteration: “My secret stubborn self stumbled into solice.” (Joyce Carol Oates)

Tip #10:  Use participials:  “A running, quivering, pulsating, throbbing life began for me today.” (Joyce Carol Oates)

------------------------------------------------------------------------------------------------------------

Revision Strategies for Leads, Body Paragraphs, and Conclusions 

(Williamson)

Create a lead:  Avoid a formulated introduction and follow with a clear thesis.
​Lead #1:  The news lead:

“Three days ago, in large numbers, Iraqis went to the polls to choose their own leaders -- a landmark day in the history of liberty. In the coming weeks, the ballots will be counted, a new government formed, and a people who suffered in tyranny for so long will become full members of the free world. “ (Bush.  Address to the Nation)

Lead type #2:  A Universal Truth:  “Cheaters never prosper and liars always have their pants on fire!”(Anonymous) 

Lead type #3:  Extended definition using metaphor and simile, or definition by saying what is not:  

“I am an invisible man.  No. I am not a spook like those who haunted Edgar Allan Poe; nor am I one of your Hollywood-movie ectoplasms...”

Lead type #4:  Yes, but, so…:  Yes, __________________. But, ________________, So _______________.  

Lead type #5:  Descriptive/Figurative:  “A single knoll rises out of the plain in Oklahoma, north and west of the Wichita Range.  For my people, the Kiowas, it is an old landmark, and they gave it the name Rainy Mountain.” (Scott Momaday, The Way to Rainy Mountain}

Lead type #6:  Narrative Lead

· Personal experience/observation “The other day, as I was sitting at a Paris cafe watching all the summery people sitting around or sauntering past, something struck me. Blondes were everywhere, their bright thatches catching the sun, but until that minute, I hadn't taken proper notice of the fact that not one of them was a natural. A few flaxen-headed children under 12 were, maybe. But I saw no teen-age, adult, or elderly blondes whose blond hair actually covered their scalps all the way to the roots. (Hollander, Is It Real, or Is It Blonde?)

· Hypothetical situation (imagine ….)

Lead type #7:  The Shotgun:  “White. Well dressed. Early twenties.  My first victim was a woman walking down the sidewalk.”  (Brent Staples, Just Walk By:  Black Men and Public Space)

Lead type #8:  The Quotation Lead:  “All men are created equal” (Thomas Jefferson, Declaration of Independence)
Lead type #9:  Dialogue:  “You must not tell anyone,” my mother said, “what I am about to tell you.  In China, your father had a sister who killed herself…” (Maxine Hong Kinston, No Name Woman)

Lead type #10:  Direct Address to Audience:  “My fellow Americans…” (Kennedy)
Revise your Body Paragraphs

Tip #1:  Use Good News.  Bad News.  This is a good structure to format new refutation paragraphs. Just alternate between the good and the bad of the topic. (Keith Pollete)

Tip #2:  Use Sixteen Kinds of Sentences to create new paragraph content:  Use different constructions for different outcomes. (Keith Pollette)  Create a new paragraph using a combination of 3 or more types of sentences.

1. Generalization:  All frogs are beautiful

2. Comparison/Contrast:  The Wolf is more of a villain than the Troll.

 Cinderella was industrious, but Jack was indolent.

3. Opinion using I:  I think…

4. Definition:  A villain is a bad guy in the story.
5. Procedure:  First, plant the beans. Second, water them, Third, wait.  Fourth, once the beanstalk has shot into the sky, begin climbing.

6. Problem/Solution:  Jack and his mother were poor until he absconded with the Giant’s hen that laid golden eggs, the bag of gold, and the magical harp.

7. Simile:  The dragon streaked through the sky like a winged comet with a bad attitude.

8. Metaphor:  This story is a portal to a new world

9. Hyperbole:  The witch was meaner that a boxcar filled with hornets

10. Law/Principle/Formula (what we expect):  Every time fairy-tale characters are told not to do something, they always ignore the order, do what they shouldn’t and find themselves in trouble.

11. Classification/Division:  Categories of villains in fairy tales fall into imaginative monster figures, mythological creatures, fierce animals, and exaggerated human archetypes.

12. Catalogue of Facts or Exemplification (examples of):  The castle was filled with dukes, barons, princesses, and jugglers.

13. Assertion:  Scrooge was a greedy fellow

14. Imperative/Order:  “Do not go into Mr. McGregor’s garden, Peter,” said his mother.

15. Interjectory Sentence:  “Oh, yes we can!” said the Little Engine that Could.

16. Add transitions in order to add ideas:  Anther problem…. Not to mention…. In addition to…Let’s not forget… In contrast… In comparison…

Tip #3:  Create transition sentences between two existing paragraphs to create visual continuity and contrast.  This helps to avoid formulaic sounding essays.

Revise your conclusion: create a concluding section
· Question and Answer: 
“If the impeachment provision in the Constitution of the United States will not reach the offenses charged here, then perhaps that 18th-century Constitution should be abandoned to a 20th-century paper shredder.

Has the President committed offenses, and planned, and directed, and acquiesced in a course of conduct which the Constitution will not tolerate? That's the question. We know that. We know the question. We should now forthwith proceed to answer the question. It is reason, and not passion, which must guide our deliberations, guide our debate, and guide our decision.” (Barbara Jordon, Nixon Impeachment Hearing)

· Challenge

“Perhaps our plea should be "God save us from the courts." 

As Jefferson, perhaps the least devout of our Founders, once said to the Rev. Ethan Allen, as recorded in Allen's diary now in the Library of Congress, and quoted by Michael Novak: "No nation has ever yet existed or been governed without religion. Nor can be." 

Let us hope the Supreme Court in reviewing the Ninth Circuit's opinion does not insist on testing whether Jefferson was right. “(Linda Chavez, Separation of Church and State)

· Declaration of the Problem with an Invitation to Action:

“Hostilities exist. There is no blinking at the fact that our people, our territory, and our interests are in grave danger.

With confidence in our armed forces, with the unbounding determination of our people, we will gain the inevitable triumph -- so help us God.

I ask that the Congress declare that since the unprovoked and dastardly attack by Japan on Sunday, December 7th, 1941, a state of war has existed between the United States and the Japanese empire.” (F.D. Roosevelt, Pearl Harbor Address)

· Definition:

“Indifference elicits no response. Indifference is not a response. Indifference is not a beginning; it is an end. And, therefore, indifference is always the friend of the enemy, for it benefits the aggressor -- never his victim, whose pain is magnified when he or she feels forgotten. The political prisoner in his cell, the hungry children, the homeless refugees -- not to respond to their plight, not to relieve their solitude by offering them a spark of hope is to exile them from human memory. And in denying their humanity, we betray our own. 

Indifference, then, is not only a sin, it is a punishment. “ (Elie Wiesel, The Perils of Indifference)

· Solution

“I believe that we can give our middle class relief and provide working families with a road to opportunity.

I believe we can provide jobs to the jobless, homes to the homeless, and reclaim young people in cities across America from violence and despair.

I believe that we have a righteous wind at our backs and that as we stand on the crossroads of history, we can make the right choices, and meet the challenges that face us.

In the end, that is God’s greatest gift to us, the bedrock of this nation. A belief in things not seen. A belief that there are better days ahead.” (Barack Obama, The Audacity of Hope)

· Prediction 

“And when this happens, when we allow freedom ring, when we let it ring from every village and every hamlet, from every state and every city, we will be able to speed up that day when all of God's children, black men and white men, Jews and Gentiles, Protestants and Catholics, will be able to join hands and sing in the words of the old Negro spiritual:  “Free at last, free at last, thank God almighty!  Free at last!” (Martin Luther King, I Have a Dream)

· Refutation

“Even so, I rebel at the notion that I can't be part of other groups, that I can't construct identities through elective affinity, that race must be the most important thing about me. Is that what I want on my gravestone: Here lies an African American? So I'm divided. I want to be black, to know black, to luxuriate in whatever I might be calling blackness at any particular time-but to do so in order to come out the other side, to experience a humanity that is neither colorless nor reducible to color. Bach and James Brown. Sushi and fried catfish. Part of me admires those people who can say with a straight face that they have transcended any attachment to a particular community or group . . . but I always want to run around behind them to see what holds them up.” (Louis Gates Jr. Colored People)

Additional Leads for Essays and/or Poetry:
· Action Statement:  “I climb the black rock mountain slipping from day to day silently where mountain lion lay down with deer” – Silko
· Declarative Statement:  “This is the world we wanted.” Gluck

· Interrogative (question):  “ I’m nobody!  Who are you?  Are you nobody too?”  Dickenson

· Descriptions:  “Love set you going like a flat gold watch.”  Plath

“Hope is the thing with feathers that perches in the soul”  Dickenson

Paragraph Drafting Exercises:  Use Models to Create/Revise Paragraphs (Williamson)
Process Analysis (Steps that Go Through a Sequence):  “On Fire”, Brown

You learn early to go in low, that heat and smoke rise into the ceiling, that cooler air is near the floor.  You learn to button your collar nightly around you neck, to pull the gauntlets of your gloves up over the cuffs of your coat, that embers can go any where skin is exposed.  You learn that you are only human flesh, not Superman, and that you can burn like a candle.

You try to go easy on the air that’s inside the tank on your back, try to be calm and not overly exert yourself, try and save some of your strength.  You learn about exhaustion.

You learn eventually not to let your legs tremble when you’re pressing hard on the gas or the diesel pedal, when you’re driving into something that is unknown.

And on that first time you’ll probably be like I was, scared.  But you can’t let that stop you from doing your job.
Process Analysis (Steps that Go Through a Sequence)  Excerpt from “On Dumpster Diving”, Eighner:  

At first the new scavenger is filled with disgust and self loathing.  He is ashamed of being seen and may lurk around, trying to duck behind things, or he may try to dive at night… Every grain of rice seems to be a maggot.  Everything seems to stink. 
That stage passes with experience.  The scavenger finds a pair of running shoes that fit and look and smell brand new.  He finds a pocket calculator in perfect working order.  He finds pristine ice cream, still frozen…He begins to understand:  People do throw away perfectly good stuff, a lot of perfectly good stuff.

Most divers do come to realize that they must restrict themselves to items of relatively immediate utility.

Extended Definition “The Wife-Beater”, Gayle Smith
Everybody wears them.  The Gap sells them.  Fashion designers Dolce and Gabbana have lavished them with jewels.  Their previous greatest resurgence occurred in the 1950’s when Marlon Brando’s Stanley Kowalski wore one in Tennesse Williams’ A Streetcar Named Desire:  They are still all the rage.

What are they called?

The name is the issue.  They are known as “wife-beaters.”

A Web search shows that kids nationwide are wearing the skinny-ribbed with T-shirts that can be worn alone or under another shirt.  Women have adopted them with the same gusto as men.  A search of boutiques shows that these wearers include professionals who wear them, adorned with designer accessories, under their pricey suits.  They are available in all colors, sizes and price ranges.

Wearers under the age of 25 do not seem to be disturbed by the name.  But I sure am.
Extended Definition:  Excerpt from “How It Feels to be Colored Me”, Hurston:  Here,  Hurston defines a concept by saying what it is not.
But I am not tragically colored.  There is no great sorrow dammed up in my soul, nor lurking behind my eyes.  I do not mind at all.  I do not belong to the sobbing school of Negrohood who hold that nature somehow has given them a lowdown dirty deal and whose feelings are all hurt about it.  I have seen that the world is to the strong regardless of a little pigmentation more or less.

Extended Definitions:  Excerpt from The Voice in the Fog,  Harold MacGrath

Fog. 

A London fog, solid, substantial, yellow as an old dog's tooth or a jaundiced eye. You could not look through it, nor yet gaze up and down it, nor over it; and you only thought you saw it. The eye became impotent, untrustworthy; all senses lay fallow except that of touch; the skin alone conveyed to you with promptness and no incertitude that this thing had substance. You could feel it; you could open and shut your hands and sense it on your palms, and it penetrated your clothes and beaded your spectacles and rings and bracelets and shoe-buckles. It was nightmare, bereft of its pillows, grown somnambulistic; and London became the antechamber to Hades, lackeyed by idle dreams and peopled by mistakes. 

There is something about this species of fog unlike any other in the world. It sticks. You will find certain English cousins of yours, as far away from London as Hong-Kong, who are still wrapt up snugly in it. Happy he afflicted with strabismus, for only he can see his nose before his face. In the daytime you become a fish, to wriggle over the ocean's floor amid strange flora and fauna, such as ash-cans and lamp-posts and venders' carts and cab-horses and sandwich-men. But at night you are neither fish, bird nor beast. 

Classification and Division (Sorting ideas into categories) Excerpt from “The Ways We Lie”, Ericsson
We lie.  We all do.  We exaggerate, we minimize, we avoid confrontation, we spare people’s feelings, we conveniently forget, we keep secrets, we justify lying to the big-guy institutions.  Like most people, I indulge in small falsehoods and still think of myself as an honest person.  Sure I lie, but it doesn’t hurt anything.  Or does it?... When someone lies, someone loses.

There are many, many ways to tell a lie…

The White Lie assumes that the truth will cause more damage than a simple, harmless unthruth…

The Façade.  When I put on a suit to go to see a client, I feel as though I am putting on another face…
Ignoring the Plain Facts.  In the 60’s the Catholic Church in Massachusetts began hearing complaints that Father James Porter was molesting children.  Rather than relieving him of his duties, the authorities simply moved him from one parish to another…

Classification and Division (sorting ideas into catgories) Excerpt from Margaret Chase Smiths “National Suicide” speech
As a woman, I wonder how the mothers, wives, sisters, and daughters feel about the way in which members of their families have been politically mangled in Senate debate—and I use the word “debate” advisedly. 

As a United States Senator, I am not proud of the way in which the Senate has been made a publicity platform for irresponsible sensationalism. I am not proud of the reckless abandon in which unproved charges have been hurled from this side of the aisle. I am not proud of the obviously staged, undignified countercharges that have been attempted in retaliation from the other side of the aisle. 

As an American, I am shocked at the way Republicans and Democrats alike are playing directly into the Communist design of “confuse, divide and conquer.” As an American, I don’t want a Democratic administration “whitewash” or “cover-up” any more than I want a Republican smear or witch hunt. 

Descriptive:  Excerpt from “Shooting An Elephant” Orwell
I had halted on the road.  As soon as I saw the elephant I knew with perfect certainty that I ought not to shoot him.  It is a serious matter to shoot a working elephant-it is comparable to destroying a huge and costly piece of machinery – and obviously one ought not to do it if it can possibly be avoided.  And at that distance, peacefully eating, the elephant looked no more dangerous than a cow.
Create a listing of grievances and/or actions:  Excerpt from “The Declaration of Independence”, Thomas Jefferson 
He has made Judges dependent on his Will alone, for the tenure of their offices, and the amount and payment of their salaries.
He has erected a multitude of New Offices, and sent hither swarms of Officers to harass our people, and eat out their substance.

He has kept among us, in times of peace, Standing Armies without the Consent of our legislatures.

Cause and Effect:  Excerpt from What Makes a Serial Killer, La Donna Beaty

“Man’s inhumanity to man’ began when Cain killed Abel, but this legacy has grown to frightening proportions as evidenced by the vast number of books that line the shelves of modern bookstores – row after row of titles dealing with death, anger, and blood.  We may never know what causes a serial killer to exact his revenge on an unsuspecting society.  But we need to continue to probe the interior of the human brain to discover the delicate balance of chemicals that control behavior.  We need to be able to fix what goes wrong.

9 More Ways to Revise an Essay or Narrative
(Williamson)
· Use of aside comments to develop voice

Are you crazy!

Nonsense!

To be honest…

Let’s face it…

What’s the big deal?




Give me a break…

Lighten up!

Crazy?

· Use of a series of sentences starting with an imperative verb:

“Praise the red glare…”

“Honor the blood “

“Plead for compassionate resolutions”  Kingsolver

· Use of simple sentences to add dramatic affect

Mother cried.

Michael had hope.

· Prediction or explanation of “unintended consequences”

How could I have predicted …

I didn’t consider the consequences of …

The unintended consequences of the war are…
· That was then…. This is now…(comparisons across time to emphasize relevance)
· Insert a comparison or describe the “degree to which”…
“I think we are all mentally ill…People who talk to themselves… People who have some hysterical fear of the dark… People who carve up women like Jack the Ripper.”    Steven King

· Concession:  admitting someone else is right and why

· Refutation:  stating an opposing belief and then explaining why they are wrong
· Use Rhyming sentences or words to emphasize a point, create emotion, or create satire/humor
Poe’s Writing Strategies for Use in Revision:

(Williamson)

  #1:  Create a domino effect by taking the last word in a phrase and develop in the next sentence (anadiplosis), and then repeat:  

“The impulse increases to a wish, the wish to a desire, the desire to an uncontrollable longing, and the longing (to the deep regret and mortification of the speaker, and in defiance of all consequences), is indulged” Poe, from The Imp of the Perverse

#2:  Create one or more conflicts or opposites (antithesis) and declare a winner:

“We tremble with the violence of the conflict within us, - of the definite with the indefinite – of the substance with the shadow.  But, if the contest has proceeded thus far, it is the shadow which prevails, - we struggle in vain.” Poe, from The Imp of the Perverse
# 3. Create movement and suspense by using an anaphora with a series of new action verbs:

We opened every package and parcel; we not only opened every book, but we turned over every leaf in each volume… We also measured the thickness of every book and we applied to each the most jealous scrutiny of the microscope. Poe, from The Purloined Letter

#4.  Create a question using a series of participial in a list (polysyndeton):

What is all this boring, and probing, and sounding, and scrutinizing with the microscope?  Poe, from the Purloined Letter
#5:  State a facial expression followed by a rhetorical question:

“I smiled,—for what had I to fear?”  Poe, from The Tell Tale Heart

#6:  Use a series of verbs separated by a dash.  Use repetition of an adverb.
I foamed—I raved—I swore! I swung the chair upon which I had been sitting, and grated it upon the boards, but the noise arose over all and continually increased. It grew louder—louder—louder!
--------------------------------------------------------------------------------------------------------------------

Writing Tips from Langston Hughes’ Narrative “Salvation”

Tip #1 Create description with the parallel phrase with repetition of the ending phrase with…

“A great many old people came…old women with jet-black faces…old men with work-gnarled hands.  The whole building shook with prayer and song”

Tip #2:  Create description through polysyndeton (repetition of a conjunction)

“The preacher preached a wonderful rhythmical sermon, all moans and shouts and lonely cries and dire pictures of hell.”

Tip #3:  Develop an extended metaphor:

“Suddenly the whole room broke into a sea of shouting, as they saw me rise.  Waves of rejoicing swept the place.” 

Tip #4:   Develop a series of Subject – Action verbs to create movement:

“Women leaped in the air.  My aunt threw her arms around me.  The minister took me by the hand” 

Tip #5   Explain a misunderstanding or misconception.  What is really the truth?

“That night I cried in bed alone… my aunt heard me.  She woke up and told my uncle I was crying because the Holy Ghost had come into my life, and because I had seen Jesus.  But I was really crying because I couldn’t bear to tell her that I had lied, that I had deceived everybody in the church, and I hadn’t seen Jesus
--------------------------------------------------------------------------------------------------------------------------------Image/Sentence Structure Activity

(Armstrong-Carroll)
This activity helps students review syntax structures, comma rules and capitalization.  Numerous new syntax structures can be added by the teacher.

I Assign students a picture – or have them choose.

II Create Sentence Structures.  Students use the same ideas and revise as the syntax patterns change:

1. Create a simple subject/verb sentence such as:  Girls dance.

2. Add an adverb before or after your verb to describe it more fully (placed before the sentence there needs to be a comma.  After the sentence there is no comma):  Beautifully, Sara danced.  Sara danced beautifully

3. Make your subject noun a Proper Noun (proper nouns are capitalized):  Sara danced beautifully

4. Add a prepositional phrase at the end, or the beginning (placed before the sentence there needs to be a comma.  After the sentence there is no comma:  Sara danced beautifully in the recital hall.

5. Begin with a participial phrase (verb acting as an adjective, ending in “ing” or “ed”) before your subject.  Add a comma to separate it from the subject:

Twirling and shining, Sara danced beautifully in the recital hall.

Create a simile within your sentence:  Twirling and shining like an angel, Sara danced beautifully in the recital hall.

Cyclical Stories (Narrative Magazine, 2009)
· Each Cyclical must consist of four sentences. 

· The sentences must be written so that a reader beginning with any one of the four sentences will be able to read from line to line with a clear sense of continuity and meaning, the four sentences taken together forming a story. 

· In other words, sentences 1, 2, 3, and 4 must be able to be read in four distinct orders:
           a) 1, 2, 3, 4
           b) 2, 3, 4, 1
           c) 3, 4, 1, 2
           d) 4, 1, 2, 3 

The opening lines of Cormac McCarthy’s masterpiece, Blood Meridian, offer an example of four sentences that form a Cyclical: 

“Outside lie dark turned fields with rags of snow and darker woods beyond that harbor yet a few last wolves. His folks are known for hewers of wood and drawers of water but in truth his father has been a schoolmaster. He lies in drink, he quotes from poets whose names are now lost. The boy crouches by the fire and watches him.”

Sentence Structures:  Reviewing the Possibilities

(Sara Rueter)

This is a wonderful sentence structure exercise for students to use in the revision process.  Have students locate a simple sentence in their writing, and take them through the following progressions to see how the sentence can change.  This activity was originally presented in the New Jersey/Abydos Grammar week using pictures from magazines whereby students view the picture and develop a simple sentence about the picture.  The progression then goes from there.

1. Create a simple subject/verb sentence such as: Girls dance.  Babies cry.  Men drive.
2. Add an adverb before or after your verb to describe it more fully.  Will it move to the front?
3. Change the verb so as to combine both the original verb and the adverb.

4. Make your subject noun more specific, either in a singular or plural form.

5. Add a prepositional phrase at the end.  Could it also be placed at the beginning?
6. Begin with a participial phrase (verb acting as an adjective, ending in ing )
7. Change your main verb into a participial phrase at the beginning, creating a new verb to expand and elaborate your sentence.  Don’t forget your comma!

8. Copy the sentence above, adding another verb to your main verb, creating a compound verb.

9. Begin your sentence with an expletive (mild!) or a noun of direct address.  Follow with a comma.

------------------------------------------------------------------------------------------------------------
Checklist:  Conventions of Writing about Literature

(Kirszner, Mandell, Stephen R.)
1. Use present tense verbs

2. Use past tense verbs only when discussing historical events, or when identifying events that occurred prior to the time of the story’s main action.
3. Support all points, opinions and observations with specific, concrete examples from the work by quoting, summarizing, paraphrasing, or describing characters, action, or setting
4. Avoid  plot summary

5. Use the correct literary term

6. Underline titles of novels and plays; place titles of short stories and poems within quotation marks

7. Refer to authors of literary works by their full names in your first reference to them, and by their last names in subsequent references.
-----------------------------------------------------------------------------------------------------------
Finding Theme

(Dillinger, Shaffer)
Begin with this sentence frame:
____________ is a story about _____________ .
Put the title of the story/novel/play/poem in the first blank space.
The Scarlet Letter* is a story about ____________ .
In the second blank space, put a single word that says what the story is really about.
The Scarlet Letter is a story about a woman who has a baby out of wedlock.

Instead, use a word such as “hypocrisy”:
The Scarlet Letter* is a story about hypocrisy.
Now, rewrite the sentence and fill in the second blank as many times as

you have words to put in there.  A list of possible words for the sentence

we’ve been using might look like this:

The Scarlet Letter* is a story about
                    --hypocrisy
                    --sin  
                    --redemption

                    --revenge/jealousy
                    --penance
                    --love

These words each reflect a *theme* of this book.
Now make phrases out of the words you’ve listed for the second blank, such

as:

--the desire for revenge
--the scourge of jealousy
Consider what the piece of literature says *about* these words/phrases.

For example:
Animal Farm by George Orwell is about the abuse of power.  

What does the book say *about* the abuse of power?  Once you can answer that question, you have discovered a theme of the piece.
Animal Farm explores the theme of how abuse of  power corrupts society
Synonyms for Said
(Northern Nevada Writing Project. 2006)

Accused

Acknowledged

Addressed

Admitted

Advised

Affirmed

Agreed

Announced

Answered

Approved

Argued

Asked

Asserted

Assured

Avowed

Babbled

Barked

Bawled

Beamed

Begged

Bellowed

Bleated

Blurted

Boasted

Boomed

Bragged

Broke In

Bugged

Called

Cautioned

Chatted

Cheered

Choked

Chuckled               

Claimed

Coaxed

Commanded

Complained

Concluded

Confessed

Confided

Congratulated

Continued

Convinced

Corrected

Coughed

Cried

Croaked

Crowed

Dared

Decided

Declared

Demanded

Denied

Described

Disagreed

Disclosed

Divulged

Drawled

Echoed 

Exclaimed

Explained

Finished

Gasped

Giggled

Greeted

Groaned

Growled

Grumbled

Grunted

Gulped

Hinted

Hissed

Hollered

Imitated

Implied

Informed Inquired

Interjected

Jeered

Joked

Laughed

Lied

Maintained

Marveled

Mentioned

Mimicked

Moaned

Mumbled

Murmured

Mused

Muttered

Nagged

Noted

Objected

Observed

Offered

Pleaded

Pondered

Praised

Proclaimed

Promised

Proposed

Protested

Questioned

Quoted

Ranted

Reasoned

Reassured

Recalled

Reckoned

Related

Remarked

Remembered

Reminded

Repeated

Replied

Reported

Requested

Roared

Sang

Sassed

Screamed

Scolded

Shrieked

Shrilled

Sighed

Smiled

Smirked

Snapped

Snarled

Sneered

Sniffed

Sobbed

Speculated

Stammered

Stated

Suggested

Taunted

Teased

Tempted

Tested

Told

Urged

Uttered

Volunteered

Vowed

Wept

Whispered

Wondered

Worried

Transitional Phrases Chart
Sequence: 

again, also, and, and then, besides, finally, furthermore, last, moreover, next, still, too

Time: 

after a bit, after a few days, after a while, afterward, as long as, as soon as, at last, at length, at that time, before, earlier, immediately, in the meantime, in the past, lately, later, meanwhile, now, presently, shortly, simultaneously, since, so far, soon, then, thereafter, until, when

Comparison: 

again, also, in the same way, likewise, once more, similarly

Contrast: 

although, but, despite, even though, however, in contrast, in spite of, instead, nevertheless, nonetheless, notwithstanding, on the contrary, on the one hand...on the other hand, regardless, still, though, yet

Examples: 

after all, even, for example, for instance, indeed, in fact, of course, specifically, such as, the following example, to illustrate

Cause and Effect: 

accordingly, as a result, because, consequently, for this purpose, hence, so, then, therefore, thereupon, thus, to this end

Place: 

above, adjacent to, below, beyond, closer to, elsewhere, far, farther on, here, near, nearby, opposite to, there, to the left, to the right

Concession: 

although it is true that, granted that, I admit that, it may appear that, naturally, of course

Summary, Repetition, or Conclusion: 

as a result, as has been noted, as I have said, as we have seen, as mentioned earlier, in any event, in conclusion, in other words, in short, on the whole, therefore, to summarize

COACH:  A Guide to Being Considerate During Peer Evaluation
(Gladis, Stephen, NCTE)

COACH is an acronym that helps guide peer evaluators.  This approach sets the expectation of consideration when reading and commenting about another student’s work.

C = Commend.  Always offer commendation first.  It helps to build trust by easing the writer’s anxiety.

O = Observe.  Try to remain an objective observer.  You may not be interested, or agree with  the topic you are reading, but you are evaluating the writing and presentation, not the topic.

A = Ask. Ask the writer questions about their writing in an unthreatening way.

C = Consider. Always consider the writer’s feelings and intentions.  Take the softer approach when critiquing.

H = Help.  Be sincere when you offer helpful suggestions

--------------------------------------------------------------------------------------------------------------------

Tips for Student/Teacher Writing Conferences  

  Erika Lindemann gives the following tips for teacher/student writing conferences:  

· Find a comfortable place for the conference.  The teacher desk is not the most comfortable space.  Provide a conferencing desk or table.

· Make the expectation clear that you are here to help develop their writing, not to discuss grades.

· Let students talk first!   Previous writing activities should have provided them with questions.  This is their time about their writing. It helps them take ownership of the direction/revisions needed in the paper

· Be a good listener, and listen for what the student isn’t saying.  Don’t interrupt or change the direction of the conversation

· Pay attention to body language – the student and yours.

· Ask questions that will help you understand what the student intends and believes about the writing.  Ask how they did. Sometimes students are overcritical and cannot see the positives, and other times they don’t recognize areas to improve. Get their reaction first.  Have them explain the reasons for their self assessment, and then offer suggestions for improvement.

· Commend the student for what they did well. For weaker writers it may just be “I’m so glad that you completed the assignment”, or “You came up with such a great topic!”

· Select one issue that would best improve the paper for the next draft.  Look for larger writing issues such as organization and development early on and later in the year focus on the smaller nuisances.  Don’t make the student ‘sweat the small stuff”.

· Don’t write on the student’s paper.  Use a Post-it or a separate conference evaluation sheet to demonstrate a technique or concept.

· Read portions of the paper out loud so that the students can hear what went wrong or what went well.

· Have students summarize what they learned from the conference and record or make a brief plan on what to look for in future papers. Help them set and record goals for their current piece of writing as well as future papers.

· Keep a teacher record of the conference
IV. Editing
Ratiocination

(Carroll, Joyce Armstrong. 1982)

Ratiocination is a color-coding and symbol process for revising and editing. You will need colored pencils, markers, or crayons.  Using a completed rough draft, mark the following:

· Circle all “to be’ verbs.  

Eliminating ½ or more of these verbs will result in moving the student from passive to active voice
· Underline all sentences (in any two alternating colors) 

This creates a visual that allows students to see fragments, run-ons, number of complex or compound sentences, too many very simple, or very long sentences.  Students can then choose sentences to combine, rewrite, or revise. Students need to locate FANBOYS to see if they are properly used and punctuated.
· Put a triangle around all pronouns and draw an arrow back to the antecedent

This creates a visual that allows students to have proper pronoun reference and agreement.

· Put an X over every incidence of very, really, and a lot  and chance to better descriptors

· [Bracket] the first word in each sentence

Double check for capitalization, repetitive use of certain introductory clauses or phrases, and/or add verbals, phrases, or clauses to vary sentence structure.

· Draw a wavy line under repeated words or phrases.  Try to eliminate or change repetitive elements.  This is a good time to teach purposeful repetition strategies such as:  anaphora ( successive repetition at the beginning for emphasis) or epistrophe (successive repetition at the end of the sentences)

FANBOYS

FANBOYS is an acronym to help students locate coordinating conjunctions and properly insert commas.  Coordinating conjunctions are used to connect 2 sentences making one compound sentence.  Each conjunction is always preceded by a comma:

, For

, And

, Nor

, But

, Or

, Yet

, So

------------------------------------------------------------------------------------------------------------
Proofreading Symbols
(http://www.ccc.commnet.edu/writing/symbols.htm.2007)
	Symbol
	Meaning
	Example
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	insert a comma 
	[image: image8.png]The mayor's brothey, Itell oy s a crook
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	apostrophe or single
quotation mark 
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	insert something 
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	use double quotation marks 
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	use a period here 
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	close up this space 
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Twelve Most Common Student Writing Errors
(University of Wisconsin 2007)
1. Sentence Fragments

2. Sentence Run-Ons

3. Misplaced and dangling modifiers

4. Faulty parallelism

5. Unclear pronoun reference

6. Incorrect pronoun case

7. Omitted commas

8. Over use of commas

9. Comma splices

10. Apostrophe errors

11. Easily Confused Words

12. Misspelling
--------------------------------------------------------------------------------------------------------
Clocking
Clocking is a peer proofreading strategy to use during a later draft.  Teachers can select different tasks for students to focus on in the clocking activity.  Teachers may also want to have a clocking record sheet, or peer evaluation sheet to accompany the activity.

* Put students in groups of 3 or 4.

* Each student is assigned an “expert” role:  spelling, verb agreement, formatting etc…

* Papers are passed around the circle until each paper is checked by each expert.

---------------------------------------------------------------------------------------------------------------------

6 Traits Writing

6 Traits Writing is a trademarked approach to looking at the categories of writing element that constitute a good piece of writing.   These are the six elements that all developed pieces of writing contain.  Each element may be approached through mini-lessons, models, and revision strategies.  These are the elements found in the Texas Assessment of Knowledge and Skills (TAKS) Test rubric for the essay portion.
1. Ideas: coherent and deep

2. Sentence Fluency

3. Organization

4. Word Choice

5. Voice

6. Conventions
Chapter V:  Vocabulary Strategies

Vocabulary Keepers
(Williamson 2009)

Students develop their own vocabulary “keepers” or diaries/journals while they read a series of stories and novels.
Process:

· Students fold 6 or more sheets of copy paper in half to form a booklet

· Students decorate the cover with a title and their name

· Inside students find a minimum number of words that are unfamiliar to them.  The amount of words found can be set by the teacher.  Student may always go over the minimum if they wish.

· For each word the student must:  write the sentence from the text where the word was found; define the word as used in context; find one antonym and one synonym

· Students choose how to put these words and activities creatively in their booklet.  They may choose to form charts, webs, color code, form “flip books”, or flashcard type presentations.  They choose how many words to add to each page.  They may choose to add illustrations

Word Expert Cards

The Reading Teacher. Vol. 58, No. 5, February 2005

By composing Word Expert Cards, students give each word a personal interpretation:

Directions for Word Expert Cards:

· Locate the word in the story

· Copy the sentence containing the word inside the card

· Use a dictionary to look up the definition

· Write the part of speech that matches the use of the word in the story (on scratch paper)

· Write your own sentence using the word ( on scratch paper)

· Show your definition, part of speech and sentence to the teacher for approval

· After approval, copy the definition, part of speech and sentence onto the card

· Illustrate the word

· On the back side of the card, write the word in big bold letters

· Teach your word to a classmate

------------------------------------------------------------------------------------------------------------------

Word Splash
A Word Splash is a chart of new vocabulary and key concepts created by the instructor to assist the students in activating their prior knowledge about a given topic. Reviewing the word splash after the reading helps build understanding of the key concepts and vocabulary highlighted in the word splash. New vocabulary can be associated with established vocabulary so that the student can easier learn the unfamiliar words in the splash.

Directions:

1. The instructor creates a chart of vocabulary related to a book that contains a balanced amount of familiar and unfamiliar words.

2. The word splash is introduced to the students and they are asked to think about how the words relate to the subject in the reading. Students are invited to share their ideas about the words on the chart and what they have to do with the text.  

3. Next, the instructor introduces the passage/chapter/text to be read. Students listen for the words highlighted on the word splash and begin to think about why those words are important to the topic of study.

4. After reading the book, the instructor invites the students to choose a word from the word splash and tell how it relates to the topic.

5. Following the discussion of the word splash vocabulary and concepts, the students are asked to think about why words were grouped together. This can be done by color-coding groups of words on the word splash. This encourages the students to make connections and build understanding.

6. Students then define the unfamiliar words in the word splash using the dictionary.

Word Walls

Word Walls are archives of new vocabulary words learned through out the year that go on the classroom wall.  They create a visual impression that can then be used to locate words of the same connotation, or special meaning in new pieces of text.  Words are readily available to apply to their own pieces of writing.  

The teacher selects four or five words each week and adds them to a bulletin board or wall in the room. The words are typically written with a thick black marker on heavy paper, and then cut out around the outline of the letters so that each word has it own unique shape and place in the room. Words can be grouped by connotation, theme, book/text etc..  Words can be manipulated to go into different groups through the year. Ask the students – where is the best place to put/group these new words with existing words on the wall? 

------------------------------------------------------------------------------------------------------------------

Word Banks
Word Banks are just collected vocabulary words that students develop throughout the year in a journal.  These banks can then be references during writing process activities.  Often, students put the word, definition of the word, synonym with a weaker or stronger connotation, and an antonym.  This allows students to manipulate the word in different ways when it comes to application in writing.
-------------------------------------------------------------------------------------------------------------------

Word Jar

(Steele, 2007)

The use of a Word Jar is a fun game that students can play to either review vocabulary words, or to learn new words.  New words are usually added to a Word Wall.  The following information is written on a strip of paper and then added to the Word Jar.
1. Word 

2. Name of book and page number 

3. Sentence in which the word was used 

4. Dictionary definition 

5. Student’s name 

At the end of class, a word is chosen from the Word Jar and read. Students try to guess the meaning of the word (excluding the student who contributed the word). 

Frayer Model
The Frayer Model is a graphic organizer that students use to analyze a new term or word. Students can also create their own model on note cards, or present a model to the class on butcher paper, or transparency sheets.

Frayer Model:
	New Term

	

	Definition

	Characteristics

	Examples

	Non-Examples (what it is not)


--------------------------------------------------------------------------------------------------------------------
K.I.M.

(Steele, 2007)

The K.I.M. vocabulary strategy asks students to create an association chart for new words. The key idea may be a new vocabulary word, or a new concept. The information may be a definition or it may be a more technical explanation of the concept. The memory clue is a way for students to fully integrate the meaning of the key idea into their memories. By making a simple sketch that explains the key idea, students synthesize and interpret the new information, making it their own. Then, students can reference their drawings to easily remember new key ideas.

K.I.M. Chart:

	Key Word/Idea
	Information/Definition
	Memory Clue/or Illustration

	
	
	


Chapter 6:  Overall Strategies

Jig Saw and Gallery Walk

(Tewksbury, and Macdonald 2006)
Jig Saw
The jigsaw technique can be a useful, well-structured template for carrying out effective in-class group work. The class is divided into several teams, with each team preparing separate but related assignments. When all team members are prepared, the class is re-divided into mixed groups, with one member from each team in each group. Each person in the group teaches the rest of the group what he/she knows, and the group then tackles an assignment together that pulls all of the pieces together to form the full picture (hence the name "jigsaw"). 

Gallery Walk
The gallery walk is a cooperative learning strategy in which the instructor devises several questions/problems, text selections, or pictures/images, and posts each question/problem at a different table or at a different place on the walls (hence the name "gallery"). This strategy has a multitude of uses in an ELA classroom. Students form as many groups as there are questions, and each group moves from question to question (hence the name "walk"). After writing the group's response to the first question, the group rotates to the next position, adding to what is already there. At the last question, it is the group's responsibility to summarize and report to the class.  

---------------------------------------------------------------------------------------------------------------------------------

Novelty Notes
(Armstrong-Carroll)

Taking notes in a novel way is fun!  But the real benefit is that students remember more information when they place it in a novel context.  Hands on Grammar from Joyce Armstrong Carroll engages students in craft type notes to apply grammar rules.  The teacher’s imagination can take the lead, but here are a few ideas:

Make a brochure



Make a “bookcover”

Cut out a circle and create segments

Use sentence strips

Create a pop-up book

Create a fan fold

Make puzzle parts

---------------------------------------------------------------------------------------------------------------------

Speed-dating

Speed-dating is what it sounds like; students are paired in order to discuss a topic, answer questions, and complete a written response… Then – one partner stays seated and the other partner goes to the “next date”.  Each successive “date” students can add content from what they originally had with their first partner, change answers, answer a new question or complete a new task together.  It works best to pair desks in large circle, so that students can move easily when time is called to go to their next date.

-----------------------------------------------------------------------------------------------------------

Stations/Centers

This is a tried and true strategy used by teachers in all grade levels.  The teacher creates several “stations” around the class.  Groups take turns traveling to the different station to complete varying activities.  Stations work wonders for writing process and literary analysis stations.  I create “activity boxes” at each of my stations.  Each box contains the assignment to complete and the materials.  I like to integrate the writing and reading process.  Here is an example:

Station Activity Example:  Focus on Characterization

Station 1:  Annotation Station.  Read the following excerpt from our novel and annotate for how the author uses strong verbs, and figurative language to describe the characters.

Station 2:  Computer Station.  Gather around the computer and view the following web pages dealing with the authors background.  How did the author’s experiences influence the development of his characters?

Station 3:  Writing Station.  Write an OER (open ended response for students taking TAKS) about how one of the story’s characters changed for the better.

Station 4:  Vocabulary Station.  Find 5 words that describe a 

Station 5:  Writing a Personal Connection Station.  Write about a time that you felt that because of this experience you are now a better person.

------------------------------------------------------------------------------------------------------------------------------
Tossing
Tossing is one good way to get students involved in analysis is to put analysis questions, vocabulary words, cubing questions, literary characters ect… on a ball or on sides of a box.  Tracy Bogany has students use a Nerf football. The students “toss” the ball and the students are required to answer the question on the ball or from the student who did the passing.  Students may sit in a small group and toss a box or other object and challenge each other to answer the questions. There are infinite ways to use this idea.

-------------------------------------------------------------------------------------------------------------------

The One Minute Paper

(On Course Workshop)
The One Minute Paper is a very short response to a teacher posed question at the beginning and/or ending of a period.  It can be used as a warm-up, or to wrap up and close a lesson.
Prompts for possible One Minute Papers:

Interest: 

· Without looking at your notes, what was the most memorable or stand out in your mind about today’s class?

· What was the most surprising and/or unexpected idea expressed in today’s discussion?

· Looking back at your notes, or text, what would you say was the most stimulating idea discussed in today’s class?

· What interesting questions remain unanswered about today’s topic?

Relevance:

· In your opinion, what was the most useful idea discussed in today’s class?

· During today’s class, what ideas struck you as things you could or should put into practice?

· What example or illustration cited in today’s class could you use the most?

· What did you agree or disagree with?

· What is the major purpose or objective of today’s class?

· What relationship did you connect between today’s subject and other topics previously covered?

· What connections to personal experience, reading, and/or observations can you make?

-------------------------------------------------------------------------------------------------------------------------------
Silent Note Share

In this activity, students are asked to write a comment, observation, opinion etc… on a piece of paper, Post-it, or note card.  Then students are asked to get up and exchange their note silently with another student in the room.  Once the note is read from the first switch, the note is then passed to a new student in the room.  Notes keep passing until the teacher feels that all notes have been exchanged and read.  After the note sharing, discuss with students which notes were the most insightful, interesting, unexpected, or original.  Please always monitor the notes – it is easy for inappropriate messages to be slipped into the process.  Warn students ahead of time to keep notes appropriate.

--------------------------------------------------------------------------------------------------------------------

Exit Slips

Exit slips are strips of paper that students record what they thought of the day’s lesson.  Exit slips can be prompted by a directed teacher question, or they can just be what stands out the most in a student’s mind.

---------------------------------------------------------------------------------------------------------------

Anchor Chart

(Armstrong Carroll)

An Anchor Chart is an end of class activity that allows students to recall all of the ideas that they learned in the class.  A teacher simply writes the brainstormed list on the overhead, board, or butcher paper.

Appendix

Favorite Web Pages
(Williamson)
The following are my top personal favorite web pages that are indispensable for all English teachers.  

1. American Rhetoric: Houses every major work of rhetoric and has audio and video clips.   http://www.americanrhetoric.com
2. National Writing Project:  This site gives support for writing process instruction.  It mainly has links to recent articles and research on writing instruction. I like to just type in the search box a topic I need help with in class such as “pre-writing” and a multitude of article links appear.  http://www.nwp.org
3. Brevity:  One of the first sites to host the “micro essay”.  These essays are intense and loaded with wonderful analytical experiences.  You can search by topic and theme to help find passages that pair with your current readings. http://www.brevity.com 
4. Image Grammar:  As earlier indicated in the revision section of this manual, created by Harry Noden, Image Grammar is the most creative and effective  site for grammar revision and process writing strategy. http://www3.uakron.edu/noden/.

5. Narrative Magazine:  A wonderful site for narrative examples.  Most major contemporary writers publish on this site. http://www.narrativemagazine.com 

6. Orion the Magazine of Nature, Culture, and Place:  This is where I go for the most beautifully written contemporary descriptive essays I have ever read.  All of the major contemporary essayists publish on this site (Barbara Kingsolver, Gretel Erlich, Rick Bass, Terry Tempest Williams…) .  You can search by theme and topic. www.orionmagazine.org 

7. Owl at Purdue:  The “go to” site for research and MLA format. http://www.owlatpurdue.com 

8. Slate:  A contemporary rhetoric magazine that has every genre of essay.  Outstanding writers publish on this site. http://slate.com 

9. College Board AP Central:  Sign up for the English Electronic Discussion Group (chat room) where teachers from all over the nation post ideas and share solutions to problems.  I have gotten more ideas from this exchange group than most of the workshops I’ve ever attended. http://collegeboard.com 

10. National Council of Teachers of English:  Of course this is one of the best sites for writing process ideas and article.  

11. Poets.org:  This is the official site of the Academy of American Poets.  This site offers contemporary, and classic poetry information. http://www.poets.org 

12. Project Gutenberg:  A library of 17000 free e-texts whose copyright has expired in the USA. http://www.projectgutenberg.org  

13. Absolute Shakespeare:  This site has everything for Shakespeare lovers, and soon to be lovers.  http://absoluteshakepeare.com 

14. Shakespeare Resource Center:  Another excellent Shakespeare site.  http://bardweb.net 

15. Ploughshares:  the literary magazine at Emerson College has a prominent author as a guest editor for every issue.  Wonderful poetry, short stories and narratives are found in these thematically grouped issues.  http://www.pshares.org/
Literary and Rhetorical Vocabulary by Category of Analysis
(Williamson)
Rhetorical or Literary FUNCTION/METHOD/STRUCTURE of the work: 

Process Analysis
Analogy
Anecdote

Appeal to Authority




Argumentation

Assessment
Cause and Effect
Classification and Division
Critique
Descriptive
Diary

Drama:  Comedy/Tragedy

Essay

Expository
Extended Definition
Extended Metaphor
Evaluation
Fable/Allegory

Factual Information
Historical Research

Historical Account
Humorous Account/Story

Impressionistic/descriptive writing

Interpretation

Interview
Invective

Letter/Correspondence

Melodramatic Episode
Memory
Monologue
Myth/legend
Narrative

Objective History

Outline/Graph/Picture/Illustration
Parable
Parody

Personal Interpretation
Persuasive

Poetry

Prose
Proposition for a Solution
Reflective/Memory

Satire
Scientific Research

Scientific evidence
Sermon
Speech

Tells a story/factual or fictional account

Method/Structure serves an OVERALL PURPOSE/Function  to :

Acknowledge

Apologize

Cause Political Change

Cause Societal Change

Clarify feelings or attitudes

Contradict
Control

Correct
Create a mood

Criticize

Critic

Debate

Define

Develop relationships

Differentiate
Discuss
Distinguish
Document history
Emphasize

Engender
Entertain

Evoke Laughter
Evaluate
Explain
Forecast

Gain knowledge

Gain sympathy

Generalize

Hypothesize

Idealize

Identify

Illustrate

Infer
Inspire
Influence

Introduce

Judge

Lie

Mislead

Mock

Observe

Organize

Persuade

Predict

Present a Problem

React to an event

Recall a feeling
Remind

Record

Reinforce
Relay an incident
Set a goal

Suggest

Transition
Solve a Problem

Signal

Develop background

Understand character

Synthesize

Teach a lesson

STYLE  (work, passage, sentence) style can also define a historical period or movement

Abstract
Allusive
Appealing

Argumentative

Arrogant

Charming
Colorful

Comical
Common/Uncommon
Complex

Conservative
Conventional
Convincing
Classical
Dialectic

Didactic

Disjointed

Dramatic

Elegant

Emotional
Engaging
Ethical
Explicit

Flowery
Homily

Inappropriate
Incisive
Informal
Inspirational/Inspiring
Judgmental

Liberal
Laconic
Logical

Magical/Fantasy

Pedantic

Philosophical

Poetic

Prejudicial/One-Side
Rambling
Realistic

Reflective

Religious/Spiritual
Romantic
Satirical

Simple

Slanderous

Solicitous

Spontaneous

Suspenseful
Succinct
Symbolic

Whimsical

Speaker’s/Character’s ATTITUDE/Tone is:

Admiring

Anxious
Argumentative

Awe

Bitter

Bored
Calculated

Colorful

Colloquial

Condescending

Critical

Cynical
Delusional
Detachment
Determined
Devoted

Disapproving
Discriminating

Disdain
Enthusiastic

Envious
Empathetic

Guarded

Gullible
Indifferent
Idealistic

Judgmental
Judicious

Lively
Mocking
Motivational
Nostalgic

Objective

Paranoid
Passionate
Playful
Pragmatic

Provocative
Realistic
Relaxed
Remorseful

Resentment
Respectful
Satirical
Sarcastic
Simpleminded
Suspicious
Sympathetic

TONE (of work, passage, sentence)

Ambivalent

Analytical
Argumentative

Acerbic

Candid
Condescending
Confrontational
Contemplative

Cynical
Didactic
Elegant

Enthusiastic

Harsh
Hopeful
Humorous

Informal
Instructive
Irate
Formal

Melancholy
Mocking
Moralistic

Motivational
Nostalgic
Optimistic

Pretentious
Provocative
Quizzical
Querulous
Remorseful

Reverent/Respectful

Satirical

Scornful
Selfish
Serious

Somber
Superficial

Suspenseful

Sympathetic

Whimsical

Rhetorical/Literary STRATEGIES ( Passage, Paragraph, Sentence, Word)

Accommodation
Allegory
Alliteration

Allusion
Ambiguity

Analogy
Anecdote

Antithesis

Aphorism
Apostrophe
Appeal to emotion

Argument by analogy
Assonance
Assumption that is argued
Asyndeton
Author’s Interpretation
Chiasm

Cliche

Colloquialism

Complex sentence structure

Conceit
Conclusion

Concrete diction
Connotation
Contrasting elements
Declarative Sentence

Sentence fragment

Imperative sentence

Periodic sentence

Interrogative sentence

Denotation
Diction 

Euphemism
Extended analogy
Extended definition

Faulty logic: 
Flattery

Generalization

Hyperbole/Overstatement

Incongruity
Identification
Idiom

Inference
Imagery

Internal rhyme

Irony
Juxtaposition
Metaphor/Extended Metaphor

Metonymy
Negation

Onomatopoeia
Oxymoron
Paradox

Parallelism

Parataxis

Pattern(s)

Pattern/List
Personification

Point of View
Praise
Pun
Quotations

Reassurance

Rebuttal

Refutation
Reiteration

Repetition/Incremental Repetition

Rhetorical questions

Rhythm
Run-on sentence
Self-effacement
Synaesthesia

Synecdoche
Shift in emotion

Shift in point of view

Simile

Simple sentences
Syllogism

Symbolism
Syntax
Theme

Thesis
Tone
Transitions
Understatement 

Use of Generalization

Use of the Rhetorical/Literary STRATEGY has what PURPOSE/Function?

Acknowledge
Analyze

Anticipate objections

Apologize

Argue

Assert

Cause Political Change

Cause Political Change

Cause Societal Change

Cause Societal Change

Clarify feelings or attitudes

Clarify ideas, feelings or attitudes

Contradict
Contradict
Control
Convince

Create a Feeling

Create a mood

Create a mood

Create a rhythm or movement

Create a Tone

Create an Image

Create fear

Create suspense
Critic

Criticize

Debate

Develop ( plot, character, problem)

Develop relationships

Differentiate
Discuss
Distinguish
Document history

Document history

Emphasize
Enhances

Infer
Entertain
Entertain            

Evaluate
Evoke Laughter

Evoke Laughter
Explain
Forecast

Generalize

Hypothesize

Idealize

Identify

Imply

Impress

Infer
Influence

Inspire
Intervene

Introduce

Judge

Lie

Manipulate
Mislead

Mock

Observe

Offer evidence

Organize

Predict

Present a generalization

Present a Problem

Provide evidence

React to an event

Recall a feeling

Recall a feeling
Record

Reflect

Refute
Relay an incident

Relay an incident
Remind

Set a goal
Shift Attitude

Shift Position

Shift Tone

Signal
Solve a Problem

State thesis/Support thesis
Stress
Suggest

Symbolize

Synthesize

Teach a lesson

Teach a lesson

Undercuts

Understand:  Issue/Character/Incident

MLA Citations Quick Reference Page
(Examples compiled from the Owl at Purdue webpage and eee.comnet.edu)

I.  MLA uses the following specifications for the overall formatting of a paper:

· Double Space

· One Inch Margins:  Top, Bottom, and Sides

· 12 point font

· Standard type font such as Times Roman or Ariel

A. MLA uses a heading instead of a title page.
	Example:
	Arthur Hawkins                                                                                           Hawkins  1

Professor Smith

English 101

26 September 2003

My Career as a Writer



B. The MLA Header puts the writer’s last name plus page number on every page (including the first page and Works Cited page(s)), in the upper right corner.

	Example:
	Hawkins 1


II. Parenthetical Documentation cites the source references internally in your paper. This is also referred to as internal documentation.  In MLA format, this replaces footnotes and endnotes.

A. MLA uses in-text Parenthetical Citations for documentation purposes.  When a writer uses researched ideas, summarizes and/or paraphrases an author, and/or quotes an author directly, source must be documented at this direct time period in the paper. The following examples are the most commonly used citations.  Please refer to the following on-line links to help answer less common citation questions: 

http://owl.english.purdue.edu/owl/resource/557/01/
http://www.ccc.commnet.edu/mla/index.shtml
B. Most commonly used citation examples (remember to use 12 point font; these examples are smaller for reference only):
	Direct quote from one author:  

“Like so many of my generation in graduate school, I had turned to literature as a kind of substitute for formal religion, which no longer fed my soul, or for therapy, which I could not afford” (O’Reilley para 15).

	Direct quote with the author’s name referenced in the text:

O’Reilley asserts, “Like so many of my generation in graduate school, I had turned to literature as a kind of substitute for formal religion, which no longer fed my soul, or for therapy, which I could not afford” ( para 15).

	Two Quotes from the same author used in succession:

Romeo and Juliet
 presents an opposition between two worlds: "the world of the everyday," associated with the adults in the play, and "the world of romance," associated with the two lovers (Zender 138). Romeo and Juliet's language of love nevertheless becomes "fully responsive to the tang of actuality" (141
).

	Work by more two or three authors:

Very little is now known about how dolphins and whales communicate (Akmajian, Demers, and Harnish  36
).

	Citing a quotation from someone else in a source:

Sophia Loren who visited one of these camps wrote, “I went around in a sick daze for hours after witnessing unimaginable suffering” (qtd. In Stein 219).

	Citation of more than one page:
French points out that “The Grapes of Wrath has been applauded throughout the world since its publication, and remains one of the greatest works of American literature because of its representation of the struggle to reach the  American Dream” (147-148).

	Cite only the title of the article when referencing an encyclopedia, reference work, or when the article is by an anonymous writer
.  

One cause of the Dust Bowl was misuse of the land (“Dust Bowl”).

	Cite and format long quotes of more than four lines by brining in the margins on either side to set off the quotation the following way:

 Nelly Dean treats Heathcliff poorly and dehumanizes him throughout her narration:
                  “They entirely refused to have it in bed with them, or
 

                   even in their room, and I had no more sense, so, I put 

                   it on the landing of the stairs, hoping it would be gone 

                   on the morrow. By chance, or else attracted by hearing 

                   his voice, it crept to Mr. Earnshaw's door, and there he 

                   found it on quitting his chamber. Inquiries were made

                   as to how it got there; I was obliged to confess, and in 

                   recompense for my cowardice and inhumanity was sent 

                   out of the house“ (Bronte 78).

  It is a long standing tradition of Romantic era literature to portray the upper class as snobbish
.

	Special note regarding electronic sources.  If the internet site doesn’t have page numbers, or a menu of page numbers at the bottom of the page, the rule is to cite paragraph number instead of page:  (para 2).  All other rules pertaining to citing a text source apply to web-page based documents.


III. Works Cited Page

A. MLA uses the following specifications for the overall formatting of the Works Cited page:

· Double Space

· 12 inch margins

· 12 point size

· Arrange entries in alphabetical order by authors' last names (surnames), or by title for sources without authors. 

· Capitalize the first word and all other principle words of the titles and subtitles of cited works listed. (Do not capitalize articles, prepositions, coordinating conjunctions, or the "to" in infinitives.) 

· Shorten the publisher's name. 

· When multiple publishers are listed, include all of them, placing a semicolon between each. 

· When more than one city is listed for the same publisher, use only the first city. 

· Use the conjunction "and," not an ampersand [&], when listing multiple authors of a single work. 

· Pagination: Do not use the abbreviations p. or pp. to designate page numbers. 

· Indentation: Align the first line of the entry flush with the left margin, and indent all subsequent lines (5 to 7 spaces) to form a "hanging indent." 

· Underlining vs. Italics: In printed material submitted for grading or editing, words that would be italicized in a publication are usually underlined to avoid ambiguity. If you wish to use italics rather than underlining, check your instructor's or editor's preferences.

B. Most commonly documented sources for a Works Cited page.  The following examples are the most commonly used bibliographic forms.  Please refer to the following on-line links to help answer less common citation questions: 

http://owl.english.purdue.edu/owl/resource/557/01/
http://www.ccc.commnet.edu/mla/index.shtml
	 Book with one author

Henley, Patricia. The Hummingbird House. Denver: MacMurray, 1999. Print


	Book with more than one author

Gillespie, Paula, and Neal Lerner. The Allyn and Bacon Guide to Peer Tutoring. Boston: Allyn, 2000. Print

	Two or more books by the same author
Palmer, William J. Dickens and New Historicism. New York: St. Martin's, 1997.
---. The Films of the Eighties: A Social History. Carbondale: Southern Illinois UP, 1993.

	Book with an editor

Bronte, Charlotte. Jane Eyre. Ed. Margaret Smith. Oxford: Oxford UP, 1998. Print.

	Anthology or Collection

Hill, Charles A. and Marguerite Helmers, eds. Defining Visual Rhetorics. Mahwah, NJ: Lawrence Erlbaum Associates, 2004. Print

	Electronice Sources (Internet articles)

Stolley, Karl. "MLA Formatting and Style Guide." The OWL at Purdue. 10 May 2006. Purdue University Writing Lab. Web.12 May 2006.

	Data Base Source

Smith, Martin. "World Domination for Dummies." Journal of Despotry Feb. 2000: 66-72. Expanded Academic ASAP. Gale Group Databases. Purdue University Libraries, West Lafayette, IN. Web. 19 Feb. 2003

	


Example of a Works Cited Page:
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Clinton, Bill. Interview. New York Times on the Web. May 2007. 25 May 2007. Web. Keyword: Climate.

Ebert, Robert. "An Inconvenient Truth." Rev. of An Inconvenient Truth, dir. Davis Guggenheim. 
rogerebert.com. 2 June 2006. 24 May 2007 
Global Warming. 2007. Cooler Heads Coalition. 24 May 2007 


Gowdy, John. "Avoiding Self-organized Extinction: Toward a Co-evolutionary Economics of Sustainability." 
International Journal of Sustainable Development and World Ecology 14.1 (2007): 27-36.

Leroux, Marcel. Global Warming: Myth Or Reality?: The Erring Ways of Climatology. 
New York: Springer, 2005.

Literary Circles

Role Description 
Overview: A "Literature Circle" is a structure for talking about a book with your peers as you read it together. Students are in charge of the discussion and for setting reading assignments together (how many pages read before next discussion). There are between 4 -6 members in each literature circle, and each member rotates one of the following jobs throughout the project. 

Discussion Director/Facilitator: This student is responsible for writing down 5 thought-provoking questions for the purpose of group discussion based on that day’s reading assignment. As the group Facilitator, it is also this student’s job to direct the group discussion, keep track of student work, and rate the group’s "Habits of Work" each day the group meets. 

Literary Luminary/Alternate Facilitator: This student is responsible for choosing parts of the story that he/she wants to read out loud to the group. The idea is to help students remember some interesting, powerful, puzzling, or important sections of the text being read. The Literary Luminary must decide which passages or paragraphs are worth reading aloud, and justify the reason for selecting them. Additionally, if the Discussion Director is absent, this student will serve as the Facilitator. 

Connector: This student is responsible for finding connections between the text his/her group is reading and the outside world. This means connecting the reading to the following: his/her own life, happenings at school or in the community, similar events at other times and places, other books or stories, other writings on the same topic, or other writings by the same author. 

Character Captain: This student is responsible for revealing specific personality traits of the character(s) within the novel. This means he/she will find examples in the assigned reading of behaviors/actions that help group members to know the character(s). 

Artful Adventurer: This student is responsible for sharing an artistic representation of the material read. Avenues for expression may include: artwork in any medium, music, poetry, collage, music, mobile or anything else which represents an aspect of the material read. 

Vocabulary Enricher: This student is responsible for finding especially important vocabulary in the story. Vocabulary selected should focus on words that are unfamiliar, interesting, important, repetitive, funny, puzzling, descriptive, vivid or those used in an unusual way. 
Literary Text Discussion Grading Rubrics and attendance evaluations

Group Members: 

__________________
__________________
__________________
__________________
__________________
__________________ 


Group Roles 

Date:____________________

Discussion Director _______________
Literary Luminary_______________
Connector_______________
Character Captain_______________
Artful Artist_______________
Vocabulary Enricher _______________ 

Date:____________________

Discussion Director _______________
Literary Luminary _______________
Connector _______________
Character Captain _______________
Artful Artist _______________
Vocabulary Enricher _______________ 

Date:____________________

Discussion Director _______________
Literary Luminary _______________
Connector _______________
Character Captain _______________
Artful Artist _______________
Vocabulary Enricher _______________ 

Date:____________________

Discussion Director _______________
Literary Luminary _______________
Connector _______________
Character Captain _______________
Artful Artist _______________
Vocabulary Enricher _______________ 

Date:____________________

Discussion Director _______________
Literary Luminary _______________
Connector _______________
Character Captain _______________
Artful Artist _______________
Vocabulary Enricher _______________ 

Date:____________________

Discussion Director _______________
Literary Luminary _______________
Connector _______________
Character Captain _______________
Artful Artist _______________
Vocabulary Enricher _______________
Discussion Director

Date:_____
What you’re reading:________________________
Pages read to prepare for this discussion:_______ 

As the Discussion Director, it is your job to write down some good questions that you think your group would want to talk about. List a minimum of five thought provoking questions below. (Think of these starters: Why..., If..., What..., Who..., and How...) 

1.)

2.)

3.)

4.)

5.)

Literary Luminary

Date: _____
What you’re reading: ________________________
Pages read to prepare for this discussion: _______ 

As the Literary Luminary, it is your job to read aloud parts of the story to your group in order to help your group members remember some interesting, powerful, puzzling, or important sections of the text. You decide which passages or paragraphs are worth reading aloud, and justify your reasons for selecting them. Write the page numbers and paragraph numbers on this form along with the reason you chose each passage. You must choose a minimum of 3 passages. 

Some reasons for choosing passages to share might include: 

* Pivotal events * Informative * Descriptive * Surprising * Scary

* Thought-provoking * Funny * Controversial * Confusing * Personally meaningful 

	Location 
	Reason for choosing the passage 

	Page _____ 

Paragraph ___ 
	



	Location 
	Reason for choosing the passage 

	Page _____ 

Paragraph ___ 
	



	Location 
	Reason for choosing the passage 

	Page _____ 

Paragraph ___ 
	



Connector

Date: _____
What you’re reading: ________________________
Pages read to prepare for this discussion: _______ 

As the Connector, it is your job to find connections between the novel your group is reading and the outside world. This means connection the reading to: 

* Your own life* Happenings at school or in the neighborhood 

* Similar events at other times and places* Other books or stories 

* Other writings on same topic* Other writings by the same author 

Think about a minimum of two connections today’s reading reminded you of. List the connection and explain how the events are similar. 

1.)

2.)

Character Captain

Date: _____
What you’re reading: ________________________
Pages read to prepare for this discussion: _______ 

As the Character Captain, it is your job to share observations you have about the main character(s). Select three adjectives that describe one or more of the characters in your novel, and support your selection with an example taken from your reading assignment. 

	Character
	Specific Example of behavior/action:

	Character: 

Adjective:
	Page: _____ Paragraph: _____ 

	Character: 

Adjective:
	Page: _____ Paragraph: _____ 

	Character: 

Adjective:
	Page: _____ Paragraph: _____ 



Common Character Traits: A List of Adjectives 

	adventurous
	awesome
	artistic
	athletic
	active

	beautiful
	brave
	bold
	bossy
	cheerful

	curious
	creative
	courageous
	considerate
	daring

	impulsive
	dainty
	dangerous
	exciting
	entertaining

	energetic
	funny
	a fighter
	friendly
	fun-loving

	gentle
	generous
	happy
	humble
	hostile

	honest
	intelligent
	independent
	inventive
	a leader

	lazy
	messy
	mischievous
	mean
	neat

	nasty
	nice
	nosy
	open
	poor

	proud
	pretty
	quiet
	rich
	respectful

	rad
	sad
	sloppy
	serious
	successful

	shy
	short
	smart
	studious
	selfish

	simple
	tall
	trustworthy
	thoughtful
	unselfish

	warm
	witty
	wild
	wonderful
	silly

	melancholy
	mellow
	aimless
	loud
	prudent

	iconoclastic
	penurious
	belligerent
	loyal
	visionary


Artistic Adventurer

Date: _____
What you’re reading: ________________________
Pages read to prepare for this discussion: _______ 

As the Artistic Adventurer it is your responsibility for sharing an artistic representation of the material you read for today’s Literature Circle. Some ideas for sharing may include: a character, the setting, a problem, an exciting part, a surprise, a prediction, or anything else. Examples of genres for expression may include: 

* Artwork* Music* Poetry* Collage* Mobile 

Have fun! Let your imagination soar! 

What I shared:__________________________

In the space below please provide a written description of what you shared and explain how it represents a facet of the assigned reading.
Vocabulary Enricher

Date: _____
What you’re reading: ________________________
Pages read to prepare for this discussion: _______ 

As the Vocabulary Enricher, it is your job to look for especially important vocabulary words within the book your group is reading. Words chosen should be: 

* Important* Unfamiliar* Different* Puzzling

* Funny* Used in an unusual way* Interesting 

List a minimum of 5 words you feel would be worth discussing with your group. 

	Word selected and page # where found:
	Definition based on context -- use of dictionary is encouraged!
	Reason word was selected:

	 
	 
	 

	 
	 
	 

	 
	 
	 

	 
	 
	 

	 
	 
	 


When your group members meet, help them find and discuss the words you have chosen. You might discuss the following: 

· How does the word fit in the story? 

· How does this word make you feel? 

· What is the etymology of this word? 

· What images does this word evoke? 

· Does this word carry any specific connotations? 
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After reading Chapter 2 of The Scarlet Letter, by Nathaniel Hawthorne, create a short written paragraph analysis using:





3 Things that you discovered and explain by using paraphrasing, quoting, and summary paired with  commentary. 





2 Interesting Things (why?)





1 Question that you still have.











Crucible Scavenger Hunt!





Find the following in Act III in The Crucible, by Arthur Miller and mark them with a Post-It Annotation:





1. Find 1 text example from each type of conflicts:


Man Vs. Man


Man Vs. Society


Man Vs. Himself





2. Find at least 4 fallacy statements made by characters


Types of Fallacies:


Ad Hominem (name calling)


Non Sequitur (doesn’t sequence)


Faulty Cause and Effect (Post Hoc)






































Scarlet Letter





Barrack Obama from his speech “The Audacity of Hope”





Nick from The Great Gatsby:





Your experience:





Is the world essentially just or unfair?





George from Of Mice and Men:











Elie Weisel from his speech “The Perils of Indifference”





Dialogue





Scene 4


Falling Action


What happens after?





Scene 2


Rising action


Events leading to climax





Reflection





Reflection





Reflection





Scene 3


Climax 


Highest point of action; why you are telling this story.





Theme





Theme





Scene 1


Exposition (Introduction)


Establishes conflict, setting characters, action





Scene 5


Resolution


Looking back, What have you learned/how have you changed?








�Keep your heading double spaced


�Do not underline, or put your title in italics


�Titles of novels, books, and plays are underlined.  Titles of short stories, lyrics, and articles are put in quotations “  “.  


�The second parenthetical citation--"(141)"--omits the author's name. This omission is acceptable because the reader will conclude that the author must be Zender. No other understanding is possible. However, if you include material from a different source between the two borrowings from Zender, you must repeat this author's name in the second citation: "(Zender 141)."


�When summarizing or paraphrasing, make sure the source is still  referenced.


�Sometimes internet articles only have titles and no author:


�Note that you keep the long quote double spaced


�Note that when the text resumes, the margins go back to their original format.
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